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Esta publicación y los ejemplares de la revista para el alumno 
pertenecen a la biblioteca de su escuela. 
La propuesta, dirigida a alumnos de la escuela media, puede ser uti-
lizada en distintos niveles y ser relacionada con múltiples contenidos 
curriculares. Esperamos que sea de utilidad en su labor.

recurso que acomPaña este título

Este documento para el docente se complementa con el siguiente material:

Revista de 16 páginas en colores. Se distribuyen ejemplares en cantidad suficien-
te para que sean utilizados durante la clase por cada alumno.

G.C.B.A. Ministerio de Educación. Dirección General de Planeamiento Educativo. Dirección de Currícula y Enseñanza
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ducativo. Dirección de Currícula y Enseñanza

Who wrote this?
The next day, on Tuesday morning, they all work on an intercultural 

exercise. They think of the best way to introduce themselves and their 

culture. They also choose nice pictures of their countries.

G.C.B.A. Ministerio de Educación. Dirección General de Planeamiento Ed
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In my country, there are more 
than 18 official languages and 
there are hundreds of dialects! 
We belong to different castes. 
We wear dhotis and saris. People 
think we are all Hindus… but we 
are not.

We speak Creole, Patois, 

Jamaican English and other 

languages. We like oral tales. 

My favourite stories are ab
out 

Anancy. 

We speak English or, as our 

teachers told us today, Englishes. 

We are a multicultural countr
y. 

My favourite places
 are Stonehenge 

and Bath. I love reading Celtic 

legends and listening to Brit Pop. Did you know 

all this? What 

information 

do you think 

is most 

interesting?

Over to you: 

ELICI  Argentine Culture

My name is Azucena Murtua. I live in Buenos Aires

In my country, people speak Spanish, Guaraní, Quechua, 

Aymara, Mapudungun, Kaiwá, Pilaca, Toba, Wichí…

I like telling stories or listening to music while 

I have mate with my friends.  I love eating tamales, 

locro, empanadas,  milanesas, asado, alfajores, 

dulce de leche…
There are many beautiful places in my country: the 

Iguazú Falls, Quebrada de Humahuaca, Tafí del Valle, 

Villa Carlos Paz, Puerto Madryn, the Perito Moreno 

Glacier…

What Argentine 

places are these? 

Which ones 

does Azucena 

like?

Over to you 

What do you 

think about 

Azucena’s 

exercise? What 

do you want to 

add or change?

Over to you

Which is your 

favourite place 

in Argentina? 

Why?

Over to you

ELICI

G.C.B.A. Ministerio de Educación. Dirección General de Planeamiento Educativo. Dirección de Currícula y Enseñanza
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It is Sunday and many young boys and girls from more than twenty countries 

the world over are travelling to the city of Montreal in Canada. They will all be part 

of an intercultural meeting organised by UNESCO (United Nations Educational, 

Scientific and Cultural Organisation). The aim of the meeting is intercultural 

integration. 

It is Monday morning and there is a welcome party for all the boys and girls of 

the intercultural programme.

WELCOME 
TO OUR INTERCULTURAL MEETING!

ELICI

ELICI

English as a Language of International Communication for Integration 

Montreal

Emma is from Salisbury, United Kingdom. Her grandfather works in Canada, so he is at the party too. 

Kamala is from Kochi, in the state of Kerala, India.

Chinweizu is from Abuja, the capital of Nigeria, in Africa.

Azucena lives in Buenos Aires, Argentina, but her family comes from Jujuy.

Jamal is from Kingston, Jamaica, in the Caribbean.

Aportes para la enseñanza. NIVEL MEDIOPáginas para el alumno

Meeting
Cultures

Diálogo entre culturas. Inglés
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Page 2

este Documento ofrece: 

Sugerencias didácticas.•	
Propuestas de trabajo fotocopiables.•	

Las páginas fotocopiables están identificadas con el siguiente ícono:

Cada una de las propuestas de trabajo se vincula con una o más páginas del material para 
el alumno. Esta correlación está señalada del siguiente modo:

Ph
oto

copiable page
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It is Sunday and many young boys and girls from more than twenty countries 
the world over are travelling to the city of Montreal in Canada. They will all be part 
of an intercultural meeting organised by UNESCO (United Nations Educational, 
Scientific and Cultural Organisation). The aim of the meeting is intercultural 
integration. 

It is Monday morning and there is a welcome party for all the boys and girls of 
the intercultural programme.

WELCOME 
TO OUR

 INTERCULTURAL MEETING!
ELICI ELICI

English as a Language of International Communication for Integration 

Montreal

Emma is from Salisbury, 
United Kingdom. 

Her grandfather works in Canada, 
so he is at the party too. 

Kamala is from Kochi, in the 
state of Kerala, India.

Chinweizu is from Abuja, the 
capital of Nigeria, in Africa.

Azucena lives in Buenos Aires, 
Argentina, but her family 

comes from Jujuy.
Jamal is from Kingston, 

Jamaica, in the Caribbean.
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Presentación

Este material se enmarca en un proyecto de la Dirección de Lenguas Extranjeras y 
de la Dirección de Currícula y Enseñanza que tiene por finalidad el acompañamien-
to a los docentes en la implementación de los lineamientos definidos en los diseños 
curriculares de la jurisdicción. En este caso, se trata de propuestas destinadas a la 
enseñanza de las lenguas extranjeras, particularmente inglés, francés, italiano y 
portugués, en tanto lenguas que se enseñan dentro del ámbito escolar de la Ciudad 
de Buenos Aires. El objetivo central de esta propuesta es contribuir al desarrollo de 
la competencia intercultural a través de la enseñanza de una lengua extranjera. Se 
trata de plasmar algunos aspectos centrales de la propuesta mediante recursos para 
la enseñanza, atendiendo al enfoque didáctico y favoreciendo las prácticas reflexi-
vas de los docentes.

Estos documentos forman parte de la serie “Aportes para la enseñanza - Nivel Me-
dio”, y  tienen su origen en el compromiso del Ministerio de Educación de la Ciudad 
de priorizar acciones para la enseñanza de las lenguas extranjeras en las escuelas de 
la Ciudad. Integran esta propuesta un documento para los docentes y un material 
con propuestas para cada alumno en formato de revista-fascículo, centrado en el 
relato de experiencias de personajes de diferentes orígenes y realidades; esto per-
mite al alumno tomar contacto con la diversidad de culturas que se expresan en las 
lenguas mencionadas y, a su vez, favorecer la reflexión sobre su propia identidad y 
expresar sus propios contenidos culturales en la lengua que está aprendiendo.

Esperamos que estos materiales favorezcan el trabajo de enseñanza de los docentes 
y enriquezcan las experiencias de aprendizaje de los alumnos.
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introDucción

Este documento que ponemos a disposición de los docentes acompaña a un material 
para el alumno en formato revista cuyo objetivo central es contribuir al desarrollo de 
la competencia intercultural a través de la enseñanza de una lengua extranjera.

Tradicionalmente, el progreso del alumno en el aprendizaje de lenguas extranjeras 
ha sido evaluado comparando su comprensión y producción con las de un hablante 
nativo ideal. Pero mientras esta concepción del aprendizaje de una lengua sugiere que los 
enunciados del hablante deben comunicar los sentidos que los hablantes nativos de la len-
gua normalmente les adjudican, Kramsch (1993: 233-259) argumenta que los hablantes 
de una lengua extranjera tienen el derecho de usar la lengua para propósitos personales, 
para expresar su cultura, sus múltiples y cambiantes identidades. 

Estas consideraciones han ganado cada vez más importancia a la luz del creciente proceso 
de globalización y las recientes reformas educativas tendientes al plurilingüismo. El Marco 
Común Europeo de Referencia para las Lenguas, ante la necesidad de fijar una política lin-
güística paneuropea, propone un enfoque intercultural para la enseñanza de lenguas:

Como agente social, cada individuo establece relaciones con 
un amplio conjunto de grupos sociales superpuestos, que uni-
dos definen la identidad. En un enfoque intercultural, uno de 
los objetivos fundamentales de la educación en la lengua es el 
impulso del desarrollo favorable de la personalidad del alumno 
y de su sentimiento de identidad, como respuesta a la enrique-
cedora experiencia que supone enfrentarse a lo diferente en el 
ámbito de la lengua y de la cultura. 

(Consejo de Europa, 2001: 1)

Del mismo modo, el Diseño Curricular de Lenguas Extranjeras (2001: 38) también resal-
ta la importancia de la reflexión tendiente a desarrollar la competencia intercultural:

la reflexión intercultural apunta a desarrollar la percepción 
y el respeto por las diferencias culturales, sociales, religiosas, 
raciales –entre otras– que van surgiendo en la clase de lengua 
extranjera a partir del contraste con lo propio. […] Se trata, 
fundamentalmente, de que el alumno tome conciencia de la 
existencia del otro y aprenda a convivir con la diferencia.
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Desde esta perspectiva, la enseñanza de las lenguas extranje-
ras durante la Educación Básica contribuye, sin lugar a dudas, a 
la construcción del propio universo sociocultural. 

(Diseño Curricular, 2001: 38)

De acuerdo con esta concepción, el modelo del hablante nativo es reemplazado por 
el del hablante intercultural:

… alguien que tiene habilidades para identificar normas cul-
turales y valores que a menudo están implícitos en la lengua y la 
conducta de los grupos con los que él/ ella toma contacto, y que 
puede articular y negociar una posición con respecto a esas normas 
y valores. 

(Corbett 2007: 41)

No se trata entonces de desarrollar solamente la competencia comunicativa con sus 
componentes lingüístico, sociolingüístico y pragmático. Kramsch (1993: 20) describe 
la preocupación central del proceso de adquisición de una lengua extranjera como “el 
problema de expresar una visión de mundo en una lengua normalmente usada para 
expresar las visiones de mundo de otras sociedades”. 

El propósito de los recursos pedagógicos que presentamos es, precisamente, proponer 
la reflexión sobre la propia identidad a medida que el alumno toma contacto con la 
lengua y la cultura del otro. Se trata, entonces, de proveer al alumno de los medios 
para expresar sus propia visión del mundo aun con recursos lingüísticos limitados. 

Las Páginas para el alumno desarrollan un relato que esperamos los alumnos disfruten 
como material de lectura, independientemente de su uso como material didáctico. El 
relato presenta baches que se han dejado abiertos para invitar al lector a participar con 
su imaginación y para que el docente tenga oportunidades de explorar la historia por 
medio de la intervención textual (Pope 1995), dando lugar a producciones orales y 
escritas que constituyan comunicación auténtica, expresiones de la voz del estudiante, 
oportunidades para el uso de la imaginación y para la reflexión.

Las Páginas para el alumno y las actividades sugeridas en este documento están dirigidas 
a alumnos del primer ciclo de enseñanza media. El nivel de lengua utilizado es el definido 
por el Diseño Curricular como “nivel 1, 7° grado, 1° y 2° año”. Sin embargo, no se trata de 
materiales graduados en cuanto a léxico y estructuras. Por el contrario, los textos varían en 
complejidad para que el docente los pueda utilizar en diferentes etapas de la escuela me-
dia. En todos los casos se tiende a la comprensión global tanto del relato para el alumno 
diseñado para el nivel 1 como de textos auténticos incluidos en estas sugerencias para el 
docente, los cuales presentan una amplia variedad de géneros discursivos.



Aportes para la enseñanza. Nivel Medio • INGléS. Diálogo entre culturas                                               
13  

Las situaciones ilustradas en el material para el alumno y muchas de las actividades fotoco-
piables en este documento para el docente intentan posibilitar un efecto de extrañamiento, 
invitando a expresar la propia visión del mundo en una lengua que expresa otras concep-
ciones. Dado que el objetivo prioritario es la competencia intercultural y la reflexión sobre 
los propios valores y los de otras culturas, a menudo se proponen discusiones que segura-
mente llevarán al uso de la lengua materna por parte de los alumnos. Consideramos que 
esto no es un obstáculo, sino todo lo contrario: una oportunidad de aprovechar a pleno la 
posibilidad de expresarse en más de una lengua. 

Esta propuesta constituye un recurso suplementario que de ninguna manera reemplaza los 
materiales utilizados por el docente para la enseñanza del sistema lingüístico, sino que los 
complementa, con objetivos diferentes. El docente evaluará cuáles de las sugerencias de 
este documento le son útiles en su contexto de aula específico, cómo adaptarlas, cómo y 
cuándo proveer incidentalmente el léxico necesario y las estrategias para glosar los térmi-
nos autóctonos que no tienen equivalencia en la lengua extranjera. 

El material para el alumno a menudo presenta estereotipos que las actividades sugeridas 
proponen cuestionar. Invitamos a los docentes a utilizar las ilustraciones para explorar las 
representaciones de la propia lengua y la propia comunidad así como también de la lengua 
extranjera y de las culturas que se expresan por medio de ella.

las representaciones emergen en la clase de lengua extranjera 
bajo la forma de estereotipos con los que se suele identificar no 
sólo una lengua en particular sino también –equivocadamente, en 
muchos casos– a quienes se piensa como sus hablantes. […]

Es importante que el docente de lengua extranjera asuma la exis-
tencia de las representaciones y se informe acerca de su origen para 
poder encontrar maneras de trabajar con sus alumnos la compren-
sión y el desplazamiento de estos estereotipos. […] la clase de lengua 
se convierte en un espacio privilegiado para fortalecer la capacidad 
de tolerancia hacia la diferencia y la aceptación de lo relativo. 

(Diseño Curricular, 2001: 22)

Tal como lo señala el Diseño Curricular de Lenguas Extranjeras, el concepto de variedad lin-
güística está vinculado al de representación.
 

¿Inglés de Inglaterra, Estados Unidos de América, Canadá o 
Australia? ¿Portugués de Brasil o de Portugal? ¿Francés de París o de 
Montreal? ¿Cuál es la variedad que el docente ofrece como modelo 
en sus clases? ¿Por qué? La reflexión del docente sobre estos temas 
es crucial y, como en el caso de las representaciones, le permitirá 
tomar decisiones con respecto a su práctica.

 (Diseño Curricular, 2001: 22)
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Estos recursos pedagógicos invitan no sólo al docente sino a los alumnos a reflexionar 
sobre la variedad lingüística, presentando una amplia gama de variedades regionales y 
sociales, apoyándose en conceptos tales como la francofonía, la lusofonía, la anglofonía, 
comparando los dialectos del italiano y reflexionado sobre las implicancias del uso del 
inglés como lengua de comunicación internacional. Proponemos abrir la discusión sobre 
la necesidad de seguir un estándar lingüístico modelo en las prácticas de producción, 
pero también de comprender variedades diversas y eventualmente desarrollar la capa-
cidad de utilizarlas en contextos de uso apropiados.  

En los esfuerzos por desarrollar la competencia intercultural, a menudo se pone énfasis 
exclusivamente en la diversidad, en la otredad. La experiencia enriquecedora de entrar 
en contacto con otras culturas a través del aprendizaje de lenguas debe tener como 
contrapartida la reflexión sobre las propias identidades, contribuir a la construcción de 
la propia imagen, a la toma de postura ante valores y costumbres que pueden con-
traponerse a los propios. Esto constituye “una realidad lingüística que es una tercera 
cultura” (Kramsch, 1993: 9). 

Si el objetivo final de este enfoque es la educación en valores que nos permita crear un 
mundo más respetuoso de la diferencia y el disenso, celebremos lo que tenemos en 
común como seres humanos. Esperamos que estos materiales, en las manos creativas 
de docentes y estudiantes, constituyan una contribución al logro de este objetivo.
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DeveloPing intercultural comPetence

There is no single model for teaching and learning English but rather a diverse range 
of methods and practices constituting complex pedagogical frameworks that position 
critical cultural awareness at the centre. This is connected with the fact that there are 
two main functions that English fulfils worldwide: on the one hand, it serves as an in-
ternational language for communication (EILC), which requires common standards and 
understanding; on the other hand, it forms the basis for the construction of cultural identi-
ties, which encourages the development of local forms and hybrid varieties (referred to as 
“Englishes”). English “simultaneously finds itself acting as a language of identity for larger 
numbers of people around the world” (Graddol, 1997: 56). 

Approaches, materials and curricula should evidence this new socio-linguistic reality of 
English by fostering awareness of diversity and the development of intercultural com-
municative competence, as advocated by many language teaching experts and linguists 
(Byram, 1997/2009; Corbett, 2003; Graddol, 2006; Kramsch, 1998; Jenkins; 2003). 
Byram (1997: 133) proposes a model of intercultural communicative competence which 
aims at providing learners with critical tools to develop their understanding of their own 
language, culture and society as well as those of others. Teachers are encouraged to work 
with materials which empower students to reflect on and speak about themselves and to 
find out and speak about others as they work cross-curricularly, working towards an active 
acquisition of language that equips the learner with ways of analysing and interpreting 
culture. This is also complemented with activities that help students to challenge socio-
cultural stereotypes, enabling them to value the attitudes and beliefs of others. 

In our own Diseño Curricular de Lenguas Extranjeras (2001: 21), particular emphasis is 
placed on the key role of teaching culture and intercultural awareness through empathic 
work with other languages:

En palabras de Revuz1, […] el contacto con la lengua extranjera 
hace trizas la ilusión de que existe un punto de vista único. la arbi-
trariedad del signo lingüístico se vuelve tangible, la constatación 
de una adecuación ilusoria entre la palabra y la cosa, inevitable. El 
extrañamiento que produce el contraste y la distancia con lo propio 
deja al descubierto, en la lengua extranjera, al otro y su alteridad, al 
otro y sus modos diferentes de constitución de sentidos. 

1 C. Revuz, ”A lingua estrangeira entre o desejo de un outro lugar e o risco do exilio”, en I. Signorini (comp.), 
Lingua(gem) e Identidad. Campinas, Mercado de letras, 1998, págs. 213-230. Versión en español, 1999. Citado 
en el Pre Diseño Curricular para la Educación General Básica, Marco General, G.C.B.A., Dirección General de Planea-
miento, Dirección de Currícula, 1999. Transcripto en el Diseño Curricular de lenguas extranjeras.
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Intercultural competence is considered essential to the strengthening of democracy, 
since it helps learners challenge the representation of a certain society only in terms of 
the dominant group or elite. It also helps learners see themselves as active members 
of a world in which they are not “outsiders” but intercultural speakers. Intercultural 
competence cuts across linguistic, socio-linguistic and discourse competences so that the 
learner acquires not only the language system but also the necessary strategies to use the 
language appropriately in a variety of contexts and situations. Intercultural competence 
is mainly focused on using the global to express the local and it encourages working em-
pathically so as to cross links between the local culture and other cultures. 

A model based on intercultural competence provides learners with strategies for ex-
ploring cultural difference (by means of observing, analysing and understanding the 
target culture as well as their own) and with strategies for narrowing down the gap 
between different individuals and communities. As Claire Kramsch (1993) puts it, our 
classroom can become a “third place”, a constructive place or vantage point in which 
the intercultural gap invites learners to empathise with others, understand difference 
and mediate between cultures. As they learn about others, students are also encour-
aged to turn their attention back on their own social beliefs, stereotypes, practices and 
cultural identities and consider them critically from this productive vantage point.  

WoRld eNglishes aNd WoRld liteRatuRes WithiN aN 
iNteRcultuRal coMpeteNce Model

Developing critical cultural awareness involves not only the practical question of linguistic 
competence for communication but also active work in the classroom on “the relation-
ship between the language [and] the cultural practices and beliefs of a group” (Byram, 
1997: 22) by using a wide range of language varieties, topics, materials, media, etc. The 
learning process of an “intercultural speaker” needs to focus on the exposure to linguistic 
variety and cultural difference as well as on the acquisition of methods of analysis that will 
enable the learner to explore “how language works, how we make sense in language and 
how we mean things to each other” (Corbett, 2003: ix).

Linguistic variety can be provided by fostering critical and analytical work on World 
Englishes. As Jenkins (2003) explains it, World Englishes covers many localised variet-
ies of English worldwide, accounts for the living and changing reality of English and 
has an “educational value”, since it evidences that culture is implicated in every in-
stance of language in use. Again, the Diseño Curricular de Lenguas Extranjeras (2001: 
23) encourages the development of intercultural awareness through a reflection on 
language varieties. 

Culture is at play in what John McRae (1991) calls “representational materials”, that 
is to say, those texts from a wide variety of genres such as popular songs, folk narra-
tives, oral literature, graffiti, etc. which are not aimed at a specific transaction but at 
involving “the reader in imaginative, creative and empathetic thinking” through the 
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representational use of language. These materials cannot be interpreted in a single way: 
they allow a plurality of meanings and invite the reader to intervene with them actively. 

World literatures, in particular, provide learners with the possibility to identify with the 
experience and perspectives of people from the communities in which a certain language 
is spoken and to compare them to their own. This helps them become more sensitive to 
(inter)cultural identity and difference.

Literature and storytelling spur the learners’ own imaginative thinking and foster their 
creative reading and writing. For some students, literature provides the affective, attitudinal 
and experiential factors motivating them to talk and engage with language and cultures. 
Besides, literature becomes a tangible means for the learning of differences between 
language varieties, registers and styles. 

As a key contributor to intercultural awareness, the learning of a foreign language through 
representational texts invites reflection on socio-cultural (mis)contructions and (mis)
representations and initiates learners into the reflection on self and other. As expressed in 
the Diseño Curricular de Lenguas Extranjeras (2001: 21): 

La enseñanza de lenguas extranjeras en la escuela promueve una actitud 
ética fundamental para los procesos de democratización social y cultural 
de una comunidad lingüística: la toma de conciencia de la existencia del 
otro. Este reconocimiento del otro moviliza dos capacidades cruciales 
para la convivencia social y el proceso de enseñanza aprendizaje: la 
tolerancia hacia la diferencia y la aceptación de lo relativo. 

the MateRials 

The students’ magazine and this teachers’ guide, which includes worksheets for students, 
are an invitation to cross our cultural borders so as to challenge our own cultural 
preconceptions and to imagine ourselves in very different situations and roles, raising 
awareness of how texts, languages and cultures interact. These materials have been 
developed within the framework of the linguistic and pedagogic criteria set in the 
Diseño Curricular de Lenguas Extranjeras, Gobierno de la Ciudad Autónoma de Buenos 
Aires (2001: 21-27, 36-38, 44-45). The sections mentioned propose the fundamental 
“Principles for Foreign Language Teaching” within a “communicative approach” 
which fosters “intercultural reflection”. 

The students’ magazine fosters active reading, since it compiles a set of representational 
materials that are meant to engage students in imaginative, critical and creative 
thinking. Even though the magazine can be read in one go, so that students perceive 
it as reading material in its own right, it leaves gaps for students’ textual intervention. 
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Suggestions as to how to help them in their active learning process are provided in 
this guide, but teachers will always find the best ways to approach any kind if materials 
within the specific circumstances of their classrooms. We hope that the magazine and 
the guide offer stepping stones for activities and projects that are suitable at different 
levels in secondary education. 

Students’ Magazine
The Students’ Magazine offers opportunities to introduce World Englishes, World 
Literatures and Intercultural Competence to foreign language students. The setting 
is that of a five-day Intercultural Meeting for Integration in the multicultural city of 
Montreal, Canada, in which students from the world over are actively engaged in 
Intercultural Communicative Competence. The main characters, Emma from the UK, 
Kamala from India, Chinweizu from Nigeria, Jamal from Jamaica and Azucena from 
Argentina represent different cultural stereotypes, at the same time as they break 
them. As the plot unfolds, the characters grow more aware of their own languages 
and cultures. They change their view of others and of themselves as they do different 
activities  —speak English in their own linguistic varieties; write about their countries, 
foods, customs, traditions and beliefs; sing, dance and storytell; travel together— 
which raise linguistic and socio-cultural awareness. This leads to their understanding 
and experiencing what intercultural integration entails. The main themes illustrated in 
the magazine— foreign language appropriation, on the one hand, and intercultural 
awareness through English, on the other— expose that language belongs to any and 
all the communities that use it to express their innermost thoughts, to build their own 
self and cultural identities, and to reveal their emotional attachment to a language 
that they regard as their own.

As previously discussed, the magazine aims to bring students into contact with 
imaginative stimuli which will help them develop reading, writing, speaking and 
listening skills, together with interactive and interpretive skills. The latter two will enable 
learners to “re-write” the text as they read it, react to it and formulate a response to 
it, awakening their capacities as active readers of language, literature and culture. The 
magazine attempts to guide students beyond referential language materials towards 
representational language materials that help them develop language awareness and 
a whole range of imaginative and ideational experiences. It intends to foster learners’ 
active involvement with literature as a springboard for them to empathise with the 
experience of others, to get to know more about themselves and to explore what 
binds cultures together in spite of their differences. 

The content of this magazine draws upon the “Areas of Experience” proposed in 
the Diseño Curricular de Lenguas Extranjeras, (2001: 99-117) as follows: “Peoples, 
Nations and Languages”, “The World Around Us”, “The World of Imagination and 
Creativity”, “The World of Communication and Technology”, “Personal and Social 
Life” and “Everyday Activities”. This provides the teacher with opportunities to use 
the magazine as a trigger to work on the “Interaction” and “Constructions and 
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Expressions” proposed in the Using English section of the Diseño Curricular as well 
as on the “Metalinguistic Reflection”, “Metacognitive Reflection” and “Intercultural 
Reflection” suggested in the Reflecting on Learning English section. 

Areas of experience as didactic sequences in the magazine
This magazine lends itself for teachers to choose to work with it as a single story, 
or as a unit of work, or to chunk it into a wide variety of sections and sub-sections 
for the exploitation of different issues, notional contents and functions expressed in 
the “Areas of Experience” in the Diseño Curricular de Lenguas Extranjeras, (2001: 99-
117). Each teacher may choose different approaches or points of entry into the text 
(following the chronology of the story, the topic foregrounded, the contexts proposed 
or any other textual or intertextual activity of their choice). They could also choose to 
exploit the pictures to engage students in imaginative thinking or debate. However, 
if teachers choose to follow the sections proposed in the magazine, they can start 
working systematically with each chunk by referring students to the “Over to You” 
question at the end of each subsection and then delving into any of the “Areas of 
Experience” proposed.

Sequences in the magazine “Areas of Experience”

Sequence 1 ( pages 2-5) Peoples, Nations and Languages. Communities, 
their language and culture; Argentina in the world, 
Argentinian relations with the rest of the world; social 
organizations, human rights, education; different 
countries, ethnic groups; English speaking countries 
and communities; World Englishes; English as a 
language for international communication; social 
and cultural stereotypes; personal information 
about selves and others; national identities; respect 
for other cultures, religions and beliefs.

Sequence 2 ( page 6) The world around us. Cities; places of interest; 
recreation and leisure; cultural customs and 
traditions; food and clothing; likes and dislikes; 
cultural identities; ethnical backgrounds; 
immigration; cultural diversity.

Sequence 3 ( page 7) The World Around Us. Argentinian traditions; 
family traditions; diversity within regional 
identities; ethnical differences; linguistic diversity; 
multiculturalism and multilingualism; places of 
interest; local environment; Argentina and tourism.

Sequence 4 ( pages 8-9) The World of Imagination and Creativity. 
Storytelling; characters and themes from stories; 
cultural narratives and folktales; the local and 
the global through literature; understanding of 
difference through literature; the importance of 
accepting different points of view.
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Sequence 5 ( pages 10-11) The World of Imagination and Creativity. Oral 
narratives; legends and superstition; cultural icons; 
values and beliefs.

Sequence 6 ( pages 12-13) The World of Imagination and Creativity. Myths 
and legends; fables; the importance of integration 
and respect for others; Argentine literatures; tribal 
communities and their universes of meaning.

Sequence 7 ( page 14) The World of Communication and Technology. 
Cards, letters and e-mails; Internet; travelling and 
touring around cities; means of transport; different 
locations; buildings and landmarks; leisure activities 
and preferences.

Sequence 8 ( page 15) Personal and Social life. Cultural customs; festivals, 
celebrations and special occasions: personal, local, 
national and international; sharing with others; respect 
for other cultures, religions and beliefs; intercultural 
integration.

Teacher’s Guide notes and Students’ Worksheets 
The Students’ Worksheets and the notes in the Teacher’s Guide are complementary 
materials which do not substitute for the textbook or other materials selected by the teacher 
for any specific class or course. They basically aim to offer a wide range of possibilities for 
teachers to explore according to what they consider appropriate to their students' learning 
styles, their teaching practices and their own context. All the activities proposed in the 
Students’ Worksheets and the suggestions in the Teacher’s Guide are optional and merely 
orientational. These tasks aim to open a window of opportunity for the exploitation of the 
materials proposed, inviting teachers to choose from a range of options, to adapt them or 
to replace them with those which best suit their learners’ needs and interests. 

The Students’ Worksheets and the suggestions in the Teacher’s Guide propose activities 
that cater for two levels of English, Level 1 and Level 2. The former is to be understood 
as the basic expected level of the course  (level 1, 7º grado, 1º y 2º año, Diseño Curricular, 
2001: 105-110) and the latter as the level of those learners who are more advanced and 
require further activities. It is worth pointing out that many of the activities proposed, 
given their critical and intercultural nature, may require the use of the students’ native 
language (Spanish), either by the teacher or learners, when the objectives of the tasks 
go beyond the teaching of the linguistic system. Neither teachers nor learners should be 
discouraged by this, since one of the main advantages of bilingualism in the class is the 
incidental acquisition of the target language in contact with language in use. Indeed, 
students discover new information by being introduced to what is familiar to them within 
their life experiences, by being able to use their native language to talk about what is 
being learnt. Learners learn language while they are learning about the world through 
language. Language is learnt as a means of communication, thinking, sharing, interpreting 
or relating to others. 
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In those classes where there are students whose native tongue is not Spanish, the 
community of the classroom will profit from the possibility of reflecting on cultures coming 
into contact those students will have a lot to say about themselves as foreign language 
learners of their mates’ mother tongue.

The orientational activities proposed foster critical and reflective thinking as well as 
intercultural communicative competence. They suggest a wide range of pre-reading, 
while-reading and post-reading tasks. Pre-reading activities are focused on activating 
learners’ schemata (their knowledge of the world) and making the new information fit 
in within what is already known, encouraging understanding and empathy. Teachers are 
encouraged to activate learners’ schemata by means of asking general questions and by 
encouraging speculation or prediction, exploring the learners’ knowledge of the world. 
In many cases, these tasks may be supplemented with empathic activities (imagining, 
comparing themselves to others, agreeing or disagreeing, guessing and anticipating) 
which could help learners sympathise with specific characters or situations, relativising their 
previous assumptions and (mis)conceptions and engaging with other ways of interpreting 
the world around them. 

While-reading activities will suggest, on the one hand, reading texts aloud for words to 
show their auditory effect and for learners to be able to identify key words in a text, 
leaving time for them to process, share and compare information. Learners will work 
on comprehension questions to engage in pair/group discussion, to further analyse the 
text and its illustrations, but mainly to give opinions and respond creatively to the text. 
Learners will also do hands-on work with language usage and use to raise their awareness 
of the most salient element in the text, reinforcing or recycling grammar, vocabulary and 
discursive features.

At the same time, learners will be asked to intervene in representational texts through 
creative and imaginative productions. These activities will propose engaging learners in 
reader-response (role-play and simulation, prediction activities, solving enigmas, discussing 
characters and their behaviour, etc.) or textual intervention activities (changing the point 
of view of the text; exploiting gaps by providing unwritten dialogues, discussing possible 
courses of action and their consequences, exploring different genres, etc). Learners will 
be encouraged to evaluate representational texts and to bring their own experiences to 
the class, reflecting on how their own experience compares to that presented in the 
materials being exploited. 

Post-reading activities will suggest a wide range of intertextual and intermedial activities 
focusing on the main competences, genres, curricular disciplines and language usage/
use exploited in the unit of work. Activities will cater for different interests such as 
painting, acting, writing, composing, etc. These activities may also propose group or 
project work integrating all the competences (linguistic, socio-linguistic, discursive, 
intercultural) acquired and furthering students’ chances to explore their own culture 
as well as the target culture, raising critical cultural awareness and consolidating 
intercultural communicative competence. 
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We hope these materials will trigger discussion and reflection, as well as a wide variety 
of creative projects, in diverse classes all over the city of Buenos Aires.
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suggesteD activities before 
reaDing the stuDents’ magazine

The Students’ Worksheets and the suggestions in the Teacher’s Guide propose acti-
vities that cater for two levels of English, Level 1 and Level 2. The former is to be 
understood as the basic expected level of the course and the latter as the level of those 
learners who are more advanced and require further activities (see page 20).

1. Work with the whole class (Level 1 and Level 2). Write the phrase “Intercultural 
Meeting” on the board. Ask students the following questions:

 Would you like to go to an intercultural meeting in another country? Why? 
 To answer this, get them to complete activity A) on worksheet 1 in pairs. 

2. Tell students to imagine they are going to an intercultural meeting. Get them to 
choose a country to go to or pick slips of paper with the name of a country from a 
box. Ask them to invent the rest of the information to answer the following ques-
tions on the board:

Where is your intercultural meeting? When is it? How many days does it take? •	
What is the aim of the meeting? What countries go to the meeting?•	
What three things do you take with you? Why do you want to go?•	

3. Now tell students to work in groups of four and to complete activity B) on worksheet 1 
with the information they have invented. When the groups finish the activity, ask them 
to compare their answers.

4. When groups finish activity B), they will be sub-divided into pairs. Tell students to 
work on a role play activity. You can guide them with these instructions: 

 Now work in pairs. 
	 •	Student	A	asks	the	questions	in	activity	B)	and	Student	B	answers.	
	 •	Then	change	roles.	
	 •	Make	sure	your	voice	and	your	body	language	show	how	you	feel	about	
    your intercultural meeting.

5. Get students to work on a writing activity individually: 

You are very happy about the good news that you are going to an intercultu-
ral meeting. Write an e-mail to a friend and tell him or her: 
a) everything you know about your intercultural meeting (use activity B for 

information) 
b) how you feel 
c) what your plans are and what you want to do there

Aportes para la enseñanza. NIVEL MEDIO
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WoRksheet 1

Activity A
Work in pairs. Write 1-5 next to the sentences. 

I’d like to go to an intercultural meeting in another country…

to learn about 
other cultures.

to share my culture 
with others.

to make new friends.

to learn other 
languages. 

to visit another 
country.

Ph
oto

copiable page
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Activity B
Work in groups of four. Complete the chart with your names. Ask these questions to 
your partners and write their answers. 

Questions
Student 1

Name:
Student 2

Name:
Student 3

Name:
Student 4

Name:

Where is your 
intercultural 
meeting?

When is it?

How many days 
does it take?

What is the aim 
of the meeting?

What countries 
go to the 
meeting?

What three 
things do you 
take with you?

Why do you 
want to go?

Ph
oto

copiable page
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Pre-reading activities in worksheet 2 are focused on activating learners’ schemata (Cf. 
page 21). Teachers are encouraged to do so by means of asking general questions 
and by encouraging speculation or prediction, exploring the learners’ knowledge of 
the world. In many cases, these tasks may be supplemented with empathic activities 
(imagining, comparing themselves to others, agreeing or disagreeing, guessing and 
anticipating) which could help learners empathise with specific characters or situ-
ations, relativising their previous assumptions and (mis)conceptions and engaging 
with other ways of interpreting the world around them. 

6. Write the words “English as a Language of International Communication” on the 
board. Draw arrows from the phrase to create a spider diagram and brainstorm 
with students what they understand by this. Ask students to copy this on work-
sheet 2 and to colour or highlight what they find most important. Ask them to 
compare their work. 

7. Now write “integration” on the board. Ask students what they think is impor-
tant for intercultural integration, for example “respect”. You may need to elicit 
instances of intolerance between different cultures (for example, in your own 
class!) to discuss what can be done to avoid such behaviour. Elicit different values 
and attitudes (such as understanding, respect, sharing, caring) and write them 
on the board. Again, ask students to copy the ones they like on their worksheets 
(activity A). 

 It is very likely that students will switch to Spanish for this activity, since they will 
become involved, and will need to think of abstract words. As reflection is our 
main aim, just provide them with equivalent words in English incidentally. Nei-
ther teachers nor learners should be discouraged by this, since one of the main 
advantages of bilingualism in the class is the incidental acquisition of the target 
language in contact with language in use (see page 20).

8. Divide the class into big groups. Ask them to design graffiti with the most impor-
tant values identified in the discussion. Stick them on posters which will become 
your “graffiti wall”. You will be using these posters in further activities. 

9. Tell students to think of how English can actually become a Language of Inter-
national Communication and how it can contribute to integration. The idea is 
to continue raising their awareness about the role of English as the lingua franca 
of business, education and international communication in general. Guide them 
by asking them to think of the activities we can do in English to help different 
cultures to communicate and integrate. Get them to do activity B on the work-
sheet. 

10. Pass on to activity C. 
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11. After finishing activities A - C, split the class into two or three big groups to de-
sign banners. You may want to guide them with these instructions: 

Imagine you are organising a meeting called “English as a Language of 
Intercultural Communication for Integration”. You need to draw a big 
banner to welcome students. 
•		What	colours	will	you	use?	
•		What	logo	will	you	have?	
•		What	drawings	will	you	make?
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WoRksheet 2

Activity A 

Ph
oto
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ENGLISH AS A LANGUAGE OF 
INTERCULTURAL COMMUNICATION

INTEGRATION
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Activity B

Work in pairs. Which activities are good for cultural integration? Tick (√ ) the best 
ones. 

Sing folk songs.

Talk about your culture. 

Listen to other people’s stories. 

Tell folk stories. 

Ask questions about other cultures. 

Show paintings. 

Talk about yourself. 

Pay attention to cultural differences. 

Share ideas. 

Listen to different opinions. 

Pay attention to language differences. 

Cook regional food.

Play local instruments and dance. 

Show pictures of your country. 

Read local poems.

Now think of five more activities that are very important for intercultural 
communication:

 

 

Ph
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Activity C

Now in groups, choose the best activities for cultural integration and write down your 
ranking of the “Top Ten” activities!

Ph
oto

copiable page

Top Ten Activities

   

  

 

 

  

 

 

1

2

3

4

5

6

7

8

9

10
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It is Sunday and many young boys and girls from more than twenty countries 
the world over are travelling to the city of Montreal in Canada. They will all be part 
of an intercultural meeting organised by UNESCO (United Nations Educational, 
Scientific and Cultural Organisation). The aim of the meeting is intercultural 
integration. 

It is Monday morning and there is a welcome party for all the boys and girls of 
the intercultural programme.

WELCOME 
TO OUR

 INTERCULTURAL MEETING!
ELICI ELICI

English as a Language of International Communication for Integration 

Montreal

Emma is from Salisbury, 
United Kingdom. 

Her grandfather works in Canada, 
so he is at the party too. 

Kamala is from Kochi, in the 
state of Kerala, India.

Chinweizu is from Abuja, the 
capital of Nigeria, in Africa.

Azucena lives in Buenos Aires, 
Argentina, but her family 

comes from Jujuy.
Jamal is from Kingston, 

Jamaica, in the Caribbean.

suggesteD activities to introDuce 
Page 2 of the stuDents’ magazine

1. Bring a world map and cards with the names of these countries: “India”, “Nige-
ria”, “Canada”, “Jamaica”, “Argentina” and the “United Kingdom” for students to 
locate and label these countries in the pre-reading activity below:

  Ask students to open their magazines on page 2 and to look at the map and the pho-
tograph. Introduce the context with comments and instructions like the following: 

Students from different countries are flying to the city of Montreal in 
Canada. They are all going to an intercultural meeting. Where are these 
students from? Where are these countries?  Can you guess? Find them in 
the world map. 

2. Ask some follow up questions, such as: 

3. Tell students to work in groups on worksheet 3 and match the country with the 
text. Tell them to look at the world map for help. 

4. Bring pictures of the flags of these countries and show them to students. Alterna-
tively, have them look them up in world atlases, geography books or the internet. 
Tell students to draw and colour them next to the name and description of the 
country in the worksheet activity. This is a good opportunity for you to work with 
geography and art teachers in your school on cross-curricular activities. 

5. Read all the texts aloud and ask students to follow silently and find out what all 
these countries have in common as they read.

Expected answers: 
English is an official language in many of these countries. (You may want to discuss 
colonisation with your students, and how Canada, Nigeria, India, Jamaica, among 
others, still have English as their official language.) 

They are multicultural countries. (Explain to them what a multicultural country is: 
multiculturalism refers to the state of racial, ethnic and cultural diversity. You could 
tell them how most multicultural countries develop policies to recognize, celebrate 

How many countries are marked in •	
the map? 
Which country is small? •	
Which one is big? •	
Which country is by the ocean? •	
Which countries are in the north? •	

Which countries are in the south? •	
Which ones are in the east? •	
Which ones are in the west? •	
Which country is close to Canada? •	
Which country is far away from •	
Canada? 
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and maintain cultural difference and identity to promote integration. Reflect on the 
multicultural nature of our own country. Use Spanish if necessary. This concept is 
very important for students to understand the central theme of the magazine.)

6. At this point, you may want to ask students to work in groups and to find more in-
formation on each of the countries which will take part in the intercultural meeting. 
They can consult geography books, encyclopedias, or the internet. 

7. You may want to tell students to continue working on the banners (see activity 11 
on pages 26-27) and add the names of the participating countries, their flags, fur-
ther information, etc. 
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WoRksheet 3 

Write the name of the country in the text. 

1. Canada 
2. Nigeria 

3. India 
4. Jamaica 

5. Argentina 
6. The United Kingdom

: This multicultural 

country is located off the coast of the 

European Continent. It consists of Great 

Britain (England, Wales and Scotland) 

and Northern Ireland. Its capital city is 

London, on the river Thames. English is its 

official language. Its flag is red, white and 

blue. 

: This multicultural country is located in South America. It is the second in size in Latin America. Its capital city is Buenos Aires. Spanish is the official language, and Guaraní is also official in the north-east. Many indigenous communities retain their regional languages. Its flag is light blue and white. 

: This multicultural 

country is located in South Asia. Its capital 

is New Delhi and its largest city is M
umbai 

or Bombay. English and Hindi are the main 

official languages, bu
t there are more than 

18 official languages today. Its flag is 

white, orange and green. 

: This multicultural country is located in West Africa. It is the most populous country in Africa. Its capital city is Abuja. English is one of the official languages together with many regional languages. Its flag is green and white. 

: This multicultural 

country is located in North America. It is the 

world’s second largest country. Its capital city 

is Ottawa. Its biggest city is Toronto. English 

and French are its official 
languages. It flag 

is red and white. 

: This multicultural country is an island nation of the Greater Anitlles. It is located in the Caribbean Sea. English and Jamaican Patois are the official languages. Its capital city is Kingston. Its flag is black, green and yellow.
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8. Bring a world map and/or the map of Canada. Ask for some volunteers to find 
Canada in the world map and Montreal in Canada. Write the following questions 
on the board and ask them to look at worksheet 3 for the answers: 

Where is Canada located? •	
How big is the country? •	
What is the name of its capital city? •	
What is the name of Canada’s biggest city? •	
What languages are spoken? •	
What colour is the flag? •	

Check the answers.

9. Tell students to read the first text in worksheet 4 and do activity A in pairs. Read the 
text below aloud twice and ask students to circle the right words as they listen.

 Check answers with the whole class.

10. Now ask students to read the gap-filing exercise in the second text in worksheet 4 
and do activity B in groups: 

Full text: 

 Ask each student to read a sentence and check answers with the whole class. 

Montreal is in the largest city in the Canadian province of Quebec. It was called Ville Marie, the City of Mary. The weather is very cold in winter. It snows a lot and the temperature is frequently below zero. In spring and in autumn it rains a lot and the weather is humid. 

The official language of Montreal is French but there are many communities which speak English. In the city, there are many beautiful Old French churches and buildings. There are also many Modern English constructions. Everything in Montreal is multicultural! 
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11. Ask students if they know what UNESCO is. Allow them to use Spanish if neces-
sary. Their knowing this is very important to understand the central theme of the 
magazine. You can briefly explain to them that UNESCO (the United Nations 
Educational, Scientific and Cultural Organization) was founded on 16 November 
1945 to promote international co-operation. UNESCO’s mission is to contribute 
to peace, individual freedom, respect for human rights and mutual understanding 
between nations. Its website is www.unesco.org

12. Now tell students to finish their banners (see activity 11 on page 26 and 7 on 
page 32) in groups. They should add Canada and the city of Montreal as hosts 
of the Intercultural Meeting and the UNESCO as the organiser. Encourage them 
to make their banners as appealing as possible.
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WoRksheet 4

Activity A

Listen to the text on Montreal and circle the right words.

Activity B

Listen to another text on Montreal and complete it with the words in the box.

multicultural - old -French - language - English - modern

Montreal is in the (smallest / largest) city in the Canadian province of (Quebec / Toronto). It was called Ville Marie, the City of (Mary / Jane). The weather is very cold in winter. It (rains/ snows) a lot and the temperature is frequently below zero. In spring and in autumn it rains a lot and the weather is (hot/ humid). 

The official 
 of Montreal is 

 but there are many communities which speak 
. In the city, there are many beautiful 

 French churches and buildings. There are also many 
 English constructions. Everything in Montreal is 

. 
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Page 2suggesteD activities while reaDing 
Page 2 of the stuDents’ magazine

1. Have students look at page 2. Exploit the banner. Recycle the main ideas, concepts and 
vocabulary items introduced in the pre-reading activities. Tell them to look at the graffiti 
and the banners they have designed in their pre-reading activities as well. 

Suggested questions: 
What kind of meeting is there in Canada? •	
What kind of English will they speak at the meeting? •	
What countries are coming to the meeting? •	
Are the countries coming to Montreal multicultural? •	
Is Montreal multicultural? •	
What values are important for integration? •	

 Expected answers:  It is an intercultural meeting. / They speak English as a Language of In-
ternational Communication. / Nigeria, India, The United Kingdom, Argentina, Jamaica and 
many others. / These countries are multicultural. / Montreal is also multicultural. / Respect, 
understanding, caring, sharing, etc. 

2. Tell students to look at the pictures at the bottom of page 2 and ask questions like 
the following: Who will be the protagonists of the intercultural meeting? Where 
are they from? 

 
 Expected answers: Emma is from Salisbury, United Kingdom; Kamala is from Kerala, India; 

Jamal is from Jamaica, The Caribbean; Azucena is from Argentina; Chinweizu is from Nige-
ria, Africa. 

3. Draw students’ attention to the words “the world over” and “aim”. Ask them if 
they know what they mean. Help them understand them using different strategies 
for learning new vocabulary.

4. Ask general comprehension questions to the whole class and allow time for them 
to write down the answers. Then ask the same questions and pick out students to 
answer them: 

Expected answers: Sunday - more than twenty - the world over - Canada - Montreal - 
UNESCO - intercultural integration. 
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It is Sunday and many young boys and girls from more than twenty countries 
the world over are travelling to the city of Montreal in Canada. They will all be part 
of an intercultural meeting organised by UNESCO (United Nations Educational, 
Scientific and Cultural Organisation). The aim of the meeting is intercultural 
integration. 

It is Monday morning and there is a welcome party for all the boys and girls of 
the intercultural programme.

WELCOME 
TO OUR

 INTERCULTURAL MEETING!
ELICI ELICI

English as a Language of International Communication for Integration 

Montreal

Emma is from Salisbury, 
United Kingdom. 

Her grandfather works in Canada, 
so he is at the party too. 

Kamala is from Kochi, in the 
state of Kerala, India.

Chinweizu is from Abuja, the 
capital of Nigeria, in Africa.

Azucena lives in Buenos Aires, 
Argentina, but her family 

comes from Jujuy.
Jamal is from Kingston, 

Jamaica, in the Caribbean.

What day is it? •	
How many boys and girls are coming •	
to the intercultural meeting? 
Where are they from? •	
Where is the intercultural meeting? •	

In what country? •	
In what city? •	
Who organises the meeting? •	
What is the aim of the meeting? •	
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suggesteD activities while reaDing 
Page 3 of the stuDents’ magazine

1. Read the text at the top of the page out loud and ask students: 
What day is it? •	
What is happening in the room? •	
Look at the boys and girls. How are the students feeling? •	

2. Get students to work in groups and to describe each character: what they look 
like, what they are wearing, where they are from. Ask some groups to read their 
descriptions out loud.

3. Draw students’ attention to stereotypes. Discuss with them whether or not the 
pictures on page 3 of the magazine are stereotypical (typically Indian, Jamaican, 
Argentinian, etc). Do these characters match their previous knowledge or 
expectations? Do they break with cultural stereotypes?

 
4. Bring some students to the front and “hot seat” them. They sit at the front 

impersonating one of the characters in the magazine and the rest of the class asks 
them as many questions as they want. They have to answers in as much detail as 
possible.

5. Students work in pairs. They imagine they are the organisers of the intercultural 
meeting and plan fun integration activities for the 20 students attending. They 
should plan:

The agenda of the day (all the activities).•	
The menu of the day. •	
The music and activities for the welcome party. •	

 
 Have the pairs share their plans with the rest of the class. Students vote for the best 

ideas for each category. 

6. Use activity 6 as a trigger for an integration writing activity. Tell the class to imagine 
it is the end of the first day. Split the class into groups. Each group writes an 
e-mail to their family about the intercultural meeting (Canada or Montreal, the 
welcome party, the integration activities they did, the food they ate). Each group 
is assigned one character and they may use their worksheets (1 - 4) for ideas or 
specific vocabulary. 

Page 3
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It is Sunday and many young boys and girls from more than twenty countries 
the world over are travelling to the city of Montreal in Canada. They will all be part 
of an intercultural meeting organised by UNESCO (United Nations Educational, 
Scientific and Cultural Organisation). The aim of the meeting is intercultural 
integration. 

It is Monday morning and there is a welcome party for all the boys and girls of 
the intercultural programme.

WELCOME 
TO OUR

 INTERCULTURAL MEETING!
ELICI ELICI

English as a Language of International Communication for Integration 

Montreal

Emma is from Salisbury, 
United Kingdom. 

Her grandfather works in Canada, 
so he is at the party too. 

Kamala is from Kochi, in the 
state of Kerala, India.

Chinweizu is from Abuja, the 
capital of Nigeria, in Africa.

Azucena lives in Buenos Aires, 
Argentina, but her family 

comes from Jujuy.
Jamal is from Kingston, 

Jamaica, in the Caribbean.
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suggesteD activities after reaDing 
Page 3 of the stuDents’ magazine

1. Tell students (Level 1 and Level 2 together) to work in pairs and to do activity A) 
in worksheet 5. Encourage them to be as imaginative as possible. 

 Possible answers: 1. Jamal; 2. Kamala; 3. Azucena; 4. Kamala; 5. Emma; 
 6. Chinweizu.

2. Work with students on the “General Knowledge Quiz” (activity B) in worksheet 
5). You may read it out loud and help them with any vocabulary item that is not 
familiar to them. Get them to complete the left column (“what I know”) and 
then read out the correct answers for them to complete the right column (“what 
I found”) and compare and contrast information.

 
 Key: 1. Argentina; 2. India; 3. Nigeria; 4. the United Kingdom 5. Nigeria; 6; 

Jamaica; 7. Nigeria; 8. Nigeria; 9. India; 10. Jamaica. 

3. Get students to work in groups and to prepare a small presentation on one of the 
cultures explored. They will choose their favourite culture and design a poster 
with ten important sentences about that community or any other selection of 
information that you decide to ask for in the instructions. 

4. Ask students to think of Argentina and ourselves and to discuss the main issues 
seen so far. The magazine intends to encourage learners to get to know about 
others but also about themselves and to explore what binds cultures together in 
spite of their differences.

 You may choose to discuss Argentinian stereotypes: 
 What are men generally like in our country? What are women generally like? How 

do other countries see us? Why? What language/s do we speak?

Suggested tasks for further discussion:
Ask students to work in groups and write a funny text called either “The Argentine •	
Macho” or “The Argentine Diva”.
Discuss with your students how multicultural Argentina is. What different •	
communities live in our country (original cultures, immigrants, etc.)? Where were 
their parents born? What are the origins of their families?
Discuss with your students what kind of Spanish we speak. Is it similar to the •	
Spanish spoken in Spain or in the rest of Latin America? Ask students to find out 
how many languages are spoken in Argentina. 

Page 3

G.C.B.A. Ministerio de Educación. Dirección General de Planeamiento Educativo. Dirección de Currícula y Enseñanza2 Meeting Cultures. Diálogo entre culturas. Inglés 3

It is Sunday and many young boys and girls from more than twenty countries 
the world over are travelling to the city of Montreal in Canada. They will all be part 
of an intercultural meeting organised by UNESCO (United Nations Educational, 
Scientific and Cultural Organisation). The aim of the meeting is intercultural 
integration. 

It is Monday morning and there is a welcome party for all the boys and girls of 
the intercultural programme.

WELCOME 
TO OUR

 INTERCULTURAL MEETING!
ELICI ELICI

English as a Language of International Communication for Integration 

Montreal

Emma is from Salisbury, 
United Kingdom. 

Her grandfather works in Canada, 
so he is at the party too. 

Kamala is from Kochi, in the 
state of Kerala, India.

Chinweizu is from Abuja, the 
capital of Nigeria, in Africa.

Azucena lives in Buenos Aires, 
Argentina, but her family 

comes from Jujuy.
Jamal is from Kingston, 

Jamaica, in the Caribbean.
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WoRksheet 5

Activity A
Who said this? 

Work in pairs. Imagine which of the characters (Kamala, Jamal, Emma, Chinweizu, 
Azucena) said this. How much do you know about their cultures?

Ph
oto
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We love reggae music and 
oral poetry. 

The women in my country 
wear saris. 

In my country we dance 
chamamé, tango, cumbia 

and rock and roll. 

My mother loved the 
Beatles but my father 

loved the Rolling Stones 

In my country, we love 
Mahatma Gandhi. 

My country has the 
largest population in 

Africa. 

1 2

3

4

5 6
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Activity B
In groups, complete the “What I Know” column in this “General Knowledge Quiz”. 
with the name of the right country. Then look for more information in your school 
library or the internet and complete the “What I Found” column. 

General Knowledge Questions What I Know What I Found

1. This country loves football. 

2.  In this country, they speak 
more than 18 official languages. 

3. Fela Kuti is one of the most 
important musicians of this 
country. 

4. People in this country eat a lot 
of fish and chips. 

5. This country fought against 
Apartheid in South Africa.

6. This country is located in the 
Caribbean sea. 

7.This country became 
independent from the United 
Kingdom in 1960.

8. This country was the best in 
the Olympic Games in Atlanta 
1996.

9. This country became free from 
the United Kingdom in 1947.

10.Bob Marley is one of the most 
famous musicians of this country. 
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Pages 
4-5
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It is Monday afternoon and boys and girls from different countries start 
making friends. They are using English to talk to others and to speak 
about themselves.

Can you 
answer 

Azucena’s 
question? What 

English do you 
speak?

Over to you:

ELICI

ELICIGood to be here.

Speak English, please!

I’m enjoying 
enjoying.

I ain’t miss home.Ye! Diz waz great.
Our English!

That is why we are here!

Times change.

 What English do 
I speak?

We do!

What kind of English? 

suggesteD activities before reaDing 
Pages 4 anD 5 of the stuDents’ magazine

You may want to refer back to the “Intercultural Communicative Competence” and 
“World Englishes and World Literatures within an Intercultural Competence Model” 
sections in the introduction to contextualise the following activities.

1. Write the word “Language” on the board. Then write “World Englishes” and 
“English”. Ask students what they think the difference between them is: 

Where do people speak English? •	
Where do they speak World Englishes? •	
So what is the difference between them?•	

 Students particularly interested in the topic may switch to Spanish to talk about 
issues of colonisation or linguistic dominance. These are central issues in cumbia, 
rock and roll, rap and hip-hop lyrics these days so they are not alien to our students. 
Encourage them to participate in L1 or L2 prioritising their involvement with the 
topic. 

2. Ask students to look at pages 4 and 5 of the magazine and to answer the following 
questions or similar ones: 

Who is in the story? •	
Where are they? •	
Which characters do you know? •	
Is there any character you don’t know? •	
Where are they? •	
What language are they speaking? •	
How do they look? •	
How are they feeling? •	
What are they doing? •	
Are they using English for integration? •	

3. Read the text out loud and ask students to find examples of “English” and “World 
Englishes” in the text. Ask students to think about why each character speaks a 
variety of English. Reflect on the variety they are learning and why standard forms 
are used in class. Highlight the importance of understanding and respecting other 
varieties.

 Suggested answers: Emma was born in the United Kingdom so she can use 
standard English on her local dialect; Kamala was born in India, where English is 
an official language because of colonisation. She speaks Indian English. Jamal was 
born in Jamaica, where English is an official language because of colonisation. He 
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speaks Jamaican English. Chinweizu was born in Nigeria where English is an official 
language because of colonisation. He speaks a variety of African English. Azucena 
speaks English because she learnt it at school. But in the meeting all of them are 
speaking English as a Language of International Communication. They understand 
one another and respect their differences.

4. Now that students are more aware of the different linguistic varieties of English, 
ask them to think of the Spanish they speak. You may choose to discuss “Spanish” 
and “World Spanishes” with them and to think of standard and non-standard 
examples in Spanish, the “Spanishes” spoken in the world and the varieties spoken 
in Argentina. You may want to get the Spanish teacher to collaborate with the 
research.

 Possible tasks:
Ask students to think whether all people in Argentina speak the same Spanish. •	
(They can think of how the same thing or food item is expressed differently in 
many provinces, cities, towns, etc.)
Get students to discuss whether Spanish is the only official language in Argentina •	
(Guaraní is co-official in Corrientes, for example). How many languages are spoken? 
How many regional languages are there apart from Spanish? You may want to find 
out about this in the CONICET site: www.conicet.gob.ar
Ask students to think of standard and non-standard words and expressions in •	
Spanish.
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Page 4suggesteD activities while reaDing 
Page 4 of the stuDents’ magazine

1. Read the text at the top of page 4 and ask students the following questions or 
similar ones: 

What time of day is it? •	
What are the boys and girls doing? •	
What are they using English for? •	
If it is the afternoon, what activities do you think they did earlier that day? •	

 Possible answers: it is morning; they are making friends, speaking English; they are 
using English to talk to others and to speak about themselves. 

2. Tell students to work on page 4 concentrating on the attitudes of the international 
students and the grandfather. You may also draw their attention to the English va-
rieties spoken by students. What English variety does each character speak? 

 Possible answers: Indian English, Jamaican English, African English and/or English as a 
Language of International Communication. 

3. Get students to think of the following: 
Why does the grandfather say ”Speak English, please”? •	
How do the boys and girls react? •	
Does the grandfather know anything about “World Englishes”? •	
Does he see English as intercultural? •	
Does he understand students are using their Englishes for integration? •	
How does Emma feel?•	

4. Get students work in groups on a role play activity. They imagine they are the boys 
and girls and the grandfather and continue the conversation on page 4. 

What do they all say? •	
Can the grandfather change his ideas? •	
Can the meeting and the young boys and girls help him? •	
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Page 5suggesteD activities while reaDing 
Page 5 of the stuDents’ magazine

1. Ask students to read page 5 of the students’ magazine and to compare their role-
plays with what actually happens at the end of that day. Does the grandfather 
change his mind?

 
 This story illustrates how representations about English are changing as English 

itself changes into Englishes. The children represent the new identities or linguistic 
varieties of English and the grandfather stands for the old model of standard 
English, closed to change. Yet, the story ends in a positive note showing that 
“times change” and we need to change with them. So even though there is still 
resistance towards World Englishes, there is, at least, some acceptance. 

2. Ask students to draw and write one or two more blurbs to the story after the 
grandfather says “Times change”. 

What happens next? •	
How do boys and girls react? •	
What do they all say? •	

Get students to share their work. 

3. Get students to work in pairs on a writing and role play activity. They imagine it is 
the end of the day. They choose to be one character. They imagine the character 
calls home and tells their family what they did and learnt during that day. Ask 
them to write down the conversation and to act it out. 

4. Draw your students’ attention on Azucena: 
How does Azucena feel? •	
What is she thinking of? •	
Is she confused? •	
What about? •	

 Azucena’s puzzlement is highly symbolic. It is, to some extent, the very confusion, 
conscious or not, of many of our students, who do not know what their relationship 
to the language is. Should they speak standard English, only the one in the 
English books, or should they rather speak the English of their music or TV idols, 
the “live” language? This is a question that we, teachers and students, may start 
asking ourselves. In our case, what English do we actually teach? Also since our 
role is so important in our students’ own representation of the language and the 
object of study, is it important for us to start questioning our own representations 
and teaching practices. We teach standard English to help our students get jobs 
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and access to materials in English, but shouldn’t we also expose them to as many 
linguistic varieties as possible to cater for a variety of life experiences they may be 
using the language in? 

 You may want to refer back to the “Intercultural Communicative Competence” and 
“World Englishes and World Literatures within an Intercultural Competence Model” 
sections in the introduction and focus on what our Diseño Curricular proposes. 

5. Discuss the “Over to You” question on page 5 of the students’ magazine with your 
students.

What English have they learnt? •	
What English and Englishes would they like to learn?•	

6. Get students to work on a project: “World Englishes in my Life”. Ask students to 
bring songs, poems or videos, or to download samples from the internet, in which 
different Englishes stand out. You can organise a “World Englishes” Day or Fair. 

7. Ask students to bring pictures of the place where they were born. It will be enriching 
to do the activities on page 6 of the students’ magazine. 
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suggesteD activities before reaDing 
Page 6 of the stuDents’ magazine

1. You may bring pictures of the place in which you were born, show them to your 
students and describe them. Tell them something about the place and your com-
munity. Choose a few representative things to describe. 

2. Split the class into groups. Students bring pictures of the places in which they were 
born and describe them to their partners. If some or even most of them were born 
in the same neighbourhood, get them to compare what they consider important 
about it. 

3. Now tell them to imagine they are going to attend an intercultural meeting. They 
are given some files to introduce themselves. Tell the groups to fill out their perso-
nal files speaking about themselves, their countries and their cultures. 

4. The whole class works on a role-play activity. They imagine they are in an inter-
cultural meeting as part of the Argentinian delegation and they have to introduce 
themselves. The whole class needs to decide: 

The place of the meeting.•	
What the welcome banner introducing the meeting says and looks like (they •	
can draw it on the board). 
Who is going to be the host of the meeting and what they will say to him/her, •	
using the information in their files. 
Once students have worked on 1, 2 and 3, they role-play the opening of the •	
meeting and the participants’ introductions.

I come from…,
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Who Wrote This?
The next day, on Tuesday morning, they all work on an intercultural 
exercise. They think of the best way to introduce themselves and their cul-
ture. They also choose nice pictures of their countries.

6 G. C. B. A. Ministerio de Educación. Dirección General de Planeamiento

In my country, there are more than 18 official languages and there are hundreds of dialects! We belong to different castes. We wear dhotis and saris. People think we are all Hindus… but we are not.

We speak Creole, Patois, 

Jamaican English and other 

languages. We like oral tales. 

My favourite stories are about 

Anancy. 

We speak English or, as our 

teachers told us today, Englishes. 

We are a multicultural country. 

My favourite places are Stonehenge 

and Bath. I love reading Celtic 

legends and listening to Brit Pop. 

Did you know 
all this? What 

information 
do you think 

is most 
interesting?

Over to you: 

ELICI

Page 6
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suggesteD activities while reaDing 
Page 6 of the stuDents’ magazine

1. Ask students to look at page 6 and to work on a prediction exercise to find out what 
the students are doing. 

What can they infer about what the students are they doing?  •	
What did the organisers ask them to do? •	
What kind of activity are they doing?•	

 Possible answers: They are writing (about their country, their language, their culture); 
the organisers asked them to introduce themselves and their culture; it is an intercultural 
exercise. 

2. Read aloud the text on top of the page and ask students the following questions: 
What day is it? •	
What type of activity are they doing? •	
What two things do they have to write about? •	
How can they show their countries to other students? •	
What other things can they use to introduce themselves? •	

 Possible answers: it is Tuesday - they are working on an intercultural exercise - they 
have to introduce themselves and their culture - they can use pictures or objects to 
represent their culture. 

3. Ask students to work in pairs and to think of the best way to introduce their country 
to other cultures. 

4. Choose some pairs to read their responses out loud. Copy their responses on the 
board and tick those answers which are reiterated. Read their choices with the 
whole class and ask them if they would like to add anything else. Do not erase their 
responses, which will be used later on in activity 5. 

5. Ask students to work in groups and to find out who wrote the three introductions 
on page 6 of the students’ magazine. Tell them to write down file charts for each 
character with his/her name, his/her nationality and the evidence or clues that 
reveal his/her culture. 

Page 6
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Who Wrote This?
The next day, on Tuesday morning, they all work on an intercultural 
exercise. They think of the best way to introduce themselves and their cul-
ture. They also choose nice pictures of their countries.
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We speak Creole, Patois, 

Jamaican English and other 

languages. We like oral tales. 

My favourite stories are about 

Anancy. 

We speak English or, as our 

teachers told us today, Englishes. 

We are a multicultural country. 

My favourite places are Stonehenge 

and Bath. I love reading Celtic 

legends and listening to Brit Pop. 

Did you know 
all this? What 

information 
do you think 

is most 
interesting?

Over to you: 

ELICI
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Suggested file charts for students to complete 
introductions N°1/2/3:

 

Possible answers: 

6. Get students to read out loud their file charts and copy their responses on the 
board. Now compare what students suggested in activity 4 to what they actually 
wrote in activity 6. Do they think what the participants have written is a good way 
of presenting their countries? 

7. As homework, get them to write a similar file for Chinweizu.

8. Discuss with the whole class the “over to you” question at the bottom of page 6 of 
the magazine: 

Did you know all this? •	
What information do you think is most interesting?•	

Name:

Nationality: 

Evidence or clues:

Introduction N°1/2/3: 

Introduction N°1: Kamala, India, 18 official languages, 100s of 
dialects, castes, dhotis and saris, Hindu.

Introduction N°2: Jamal, Jamaica, oral tales, Creole, Patois, Jamaican 
English, Anancy.

Introduction N°3: Emma, United Kingdom, multicultural country, 
Englishes, Stonehenge, Bath, Celtic legends, Brit pop.
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suggesteD activities after reaDing 
Page 6 of the stuDents’ magazine

1. Get students to do a project. Tell them that they will work on an intercultural ac-
tivity. Students work in groups and choose one of the three cultures on page 6 to 
present in an “Intercultural Fair”. They should introduce the culture saying five 
interesting things about it. They can use their notes from the previous activities, or 
look for further information in the library or on the internet. Students may bring 
posters to guide their presentations, or use Powerpoint if you have the necessary 
equipment. 

2. Ask students to bring information about Argentina for their next class. They have 
learnt how to introduce themselves and the places in which they were born. Now 
they will learn how to introduce their own country. Get them to look up infor-
mation in English about Argentina, its provinces, the languages spoken, the food 
eaten, the most popular music, the literatures from each region, tourist places and 
landmarks, etc. 

Page 6
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Who Wrote This?
The next day, on Tuesday morning, they all work on an intercultural 
exercise. They think of the best way to introduce themselves and their cul-
ture. They also choose nice pictures of their countries.
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In my country, there are more than 18 official languages and there are hundreds of dialects! We belong to different castes. We wear dhotis and saris. People think we are all Hindus… but we are not.

We speak Creole, Patois, 

Jamaican English and other 

languages. We like oral tales. 

My favourite stories are about 

Anancy. 

We speak English or, as our 

teachers told us today, Englishes. 

We are a multicultural country. 

My favourite places are Stonehenge 

and Bath. I love reading Celtic 

legends and listening to Brit Pop. 

Did you know 
all this? What 

information 
do you think 

is most 
interesting?

Over to you: 

ELICI
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Page 7suggesteD activities before reaDing 
Page 7 of the stuDents’ magazine

1. Students were assigned to do research work on Argentine culture for this class. 
 Work with the whole class completing the chart on worksheet 6 together. 

Possible answers:

i. Languages ii. Music iii. Literature iv. Food
v. Beautiful 

places
And landmarks

Spanish, 
Guaraní, Toba, 
Quechua, 
Aymara, Wichí, 
Mapuche. 

Folk music 
(folklore such 
as chacarera, 
chamamé, 
zamba), tango, 
National rock 
(rock nacional), 
cumbia, etc.

Oral folk tales
Oral legends
Literature
Gaucho 
literature 
Students may 
name various 
authors and 
works

Regional foods 
(tamales, 
locro)
Asado
Dulce de leche
Yerba mate
Empanadas

Students will 
name places all 
over the country. 
When they do 
so, ask about the 
landmarks of each 
place. For example, 
Obelisco in Buenos 
Aires, Monumento 
a la Bandera in 
Rosario, etc. 

2. As you discuss the content of the chart with the class reflect on multiculturalism 
and identity in Argentina. Allow time to discuss points i-v in the chart with your 
students. These are some of the issues you may want to focus on:

You can make the most of this opportunity to talk about Spanish and Span-•	
ishes again. Spanish is our colonial language. River Plate Spanish is our “Argen-
tinised” version. Yet, there is a wide range of regional languages. Many of the 
languages of the original inhabitants are extinct. For more information, you 
can visit these CONICET sites: 
http://www.varelaenred.com.ar/lenguas_indigenas2.htm
http://pedagogie.ac-toulouse.fr/espagnol/htm/am_sur/argentin/lenguas.htm
http://www.redargentina.com/DialectosyLenguas/
You can discuss musical variety. You can talk about local or regional music as •	
well as international influence. Ask students to bring different samples to the 
class, as well as their favourite lyrics. 
Many students will generally think of the names of authors and books, believ-•	
ing that literature is only related with the written word. But others may also talk 
about oral narratives and oral literature. It is important that a culture is aware 
not only of its literature but also of its “orature”. You can elicit different samples 
of oral narratives or bring your own. 

Nombre de la publicación       7Nombre de la publicación       7

 Argentine Culture

My name is Azucena Murtua. I live in Buenos Aires…
In my country, people speak Spanish, Guaraní, Quechua, 
Aymara, Mapudungun, Kaiwá, Pilaca, Toba, Wichí…I like telling stories or listening to music while 
I have mate with my friends.  I love eating tamales, 
locro, empanadas,  milanesas, asado, alfajores, 
dulce de leche…
There are many beautiful places in my country: the 
Iguazú Falls, Quebrada de Humahuaca, Tafí del Valle, 
Villa Carlos Paz, Puerto Madryn, the Perito Moreno 
Glaciar…

What Argentine 
places are these? 
Which ones 

does Azucena 
like?

Over to you: 

What do you 
think about 
Azucena’s 
exercise? What 
do you want to 
add or change?

Over to you: 

Which is your 
favourite place 
in Argentina? 

Why?

Over to you: 

ELICI
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Many students will talk about what they eat every day or what they are used to •	
eating at home. Some families are first or second generation immigrants, Span-
ish, Italian, etc., so they eat non-regional foods. It is also important for students 
to think of typical regional foods and to be able to describe them. Help them 
do so. 
You can discuss what is representative of the natural wonders of Argentina. Ex-•	
plain what a landmark is and ask for examples. Then talk about them. You may 
find the official tourism webpage very useful, as an English version is available: 
http://www.turismo.gob.ar/. You may want to focus in particular on the city of 
Buenos Aires and its landmarks, for which you can consult http://www.bue.gob.
ar/home/, where downloadable materials in English can be found.

 Investing time in this activity may prove to be really productive since, when using 
English as a Language of International Communication, students will talk about 
their own culture and identity and they will be most likely to refer to these key cul-
tural aspects. 
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WoRksheet 6

Activity A

Work in groups. How much do you know about your country? Compare the informa-
tion you have with other students and complete the chart.

i. Languages ii. Music iii. Literature iv. Food v. Beautiful places
and landmarks

Activity B

Now use the information in the table to introduce your country and culture. Use some 
of these expressions:

In Argentina, we speak....................  There are …….... official languages:….........

There are many regional languages such as……................................

We generally eat……................... and we also like eating…….........................

We like listening to………............ Our national music is …………................. 

There are many nice places in the north/south/east/west of the country such as

…............................................................................................... 

There are many landmarks in ….................... such as…......................

We like ……………literature. Our most famous writers are…………………

Our most famous narratives and books are……...................................................

...........................................................................................................................
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suggesteD activities while reaDing 
Page 7 of the stuDents’ magazine

1. Tell students that they will read what Azucena wrote about our country and our 
culture. Ask students to work in pairs. Tell them to read page 7 and to find what in 
her text shows that her family is from Jujuy. You may read page 7 out loud while 
students do the activity.

 
2. Work with the whole class and write students’ responses on the board. Raise their 

awareness about the issue of point of view, how different people describe the real-
ity of a country from the eyes of their own community, and how “reality” or the 
identity of a nation is something really subjective. 

3. Discuss the “Over to You” question at the top of page 7 with students: 
What do you they think about Azucena’s exercise? •	
What do you want to add or change?•	

4. Get students to reflect on internal migration. Where do their families come from? 
How many generations have they lived in Buenos aires? Why do so many people 
leave their birthplaces to come and live in the capital city?

 You may want to get them to produce a chart or cake diagram showing the diver-
sity of origins in your class.

5. Tell students to re-read page 7 in pairs and to find things that a foreigner would not 
understand about Argentina, its customs and traditions. Ask them to list them out. 
How would they explain them to a foreigner in English?

6. Discuss the “Over to You” questions at the bottom of the page with students: 
 What Argentine places are these? •	
 Which ones does Azucena like? •	
 Which is your favourite place in Argentina? Why?•	

7. Divide the class into small groups and ask them to do activities A and B on work-

sheet 7.

Nombre de la publicación       7Nombre de la publicación       7

 Argentine Culture

My name is Azucena Murtua. I live in Buenos Aires…
In my country, people speak Spanish, Guaraní, Quechua, 
Aymara, Mapudungun, Kaiwá, Pilaca, Toba, Wichí…I like telling stories or listening to music while 
I have mate with my friends.  I love eating tamales, 
locro, empanadas,  milanesas, asado, alfajores, 
dulce de leche…
There are many beautiful places in my country: the 
Iguazú Falls, Quebrada de Humahuaca, Tafí del Valle, 
Villa Carlos Paz, Puerto Madryn, the Perito Moreno 
Glaciar…

What Argentine 
places are these? 

Which ones 
does Azucena 

like?

Over to you: 

What do you 
think about 

Azucena’s 
exercise? What 

do you want to 
add or change?

Over to you: 

Which is your 
favourite place 

in Argentina? 
Why?

Over to you: 

ELICI

Page 7
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WoRksheet 7

Activity A

1. Complete these sentences about Argentina in groups. 
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The best place to go in the summer is 

because 

The best place to go in the winter is

because

The best place to rest is

because

The best place to do something adventurous is

because

The best place to go with friends is

because

The best place to go with family is

because

The best place to go on a school trip is

because
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Activity B

Stick pictures of your favourite 
places in the city of Buenos Aires.
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Page 7suggesteD activities after reaDing 
Page 7 of the stuDents’ magazine

1. Ask students to work in pairs and choose their favourite place in the pictures at the 
bottom of page 7 and describe it. Get them to do the same with the pictures they 
have been asked to stick on worksheet 7. 

2. Ask the whole class to vote on the ranking of “The Top Ten Argentine Places” and 
"Top Ten Buenos Aires Landmarks". They should justify their choices.

3. Divide the class into groups. They have to imagine that they work on a cultural seg-
ment of a TV show called “Our Argentina”. Tell them to choose one of the aspects 
in worksheet 6 to talk about. They can either use all the information seen in class 
or do more research. Each group will decide who will be the host of the show and 
who will be the participants. They should introduce themselves. Then, each group 
will present their segment. 

4. The same groups write a short article about the segment they presented in the 
previous activity to be published in the “Intercultural Magazine” of the school. 
They can choose pictures to illustrate the article. You may want to publish this in a 
school blog.

Nombre de la publicación       7Nombre de la publicación       7
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Pages 8-9suggesteD activities before reaDing 
Pages 8 anD 9 of the stuDents’ 
magazine

Pages 8 to 13 of the magazine are particularly concerned with literature and the vital 
role that storytelling plays in classes focused on intercultural integration. Refer back 
to the “World Englishes and World Literatures within an Intercultural Competence 
Model” section in the introduction to further explore these issues. 

1. Ask students if they like storytelling. If they do, ask them what types of stories they 
like and which their favourite stories are (whether to listen to or read). 

Sample questions: 
What types of stories do you like best? The ones •	
a) that make you laugh? 
b) that make you cry? 
c) that make you think? 

Do you like fantastic stories or stories about real life? •	
Do you like storytelling? •	
What are your favourite stories? •	
Do you prefer to tell a story or listen to someone else telling it? •	
Why do we read or listen to stories? •	
a) For fun? 
b) To learn something? 
c) To learn about others? 
d) To think about ourselves and our culture? 
e) To “travel” to places with our imagination? 

2. Get students to work in groups and to name or briefly refer to a few stories their 
grandparents, parents, friends and teachers told them. 

3. Ask students what animals they like. Ask them what they think about elephants and 
what they know about them. 

4. Work on vocabulary with the whole class. Pre-teach vocabulary items that may-be 
central to the story. Get students to do activities A, B (level1) and C (level 2) on 
worksheet 8.

5. Tell students that they will read a story about an elephant and six blind men. Ask 
students to look at page 8 of the magazine, or at a picture of an elephant you can 
bring, and to imagine they have to describe an elephant to a blind person. How 
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Telling Stories from our culture
On Wednesday morning, all the boys and girls tell their 
favourite stories to give more information about their cul-
tures. Kamala starts with an oral Indian folktale: 

Once upon a time, there lived six blind men in a village. One day one man 
told them, “Hey, there is an elephant in the village.” 

� ey had no idea what an elephant was. � ey decided, “Let us go and 
feel it anyway.” All of them went where the elephant was and touched it. 

 “Hey, the elephant is a pillar,” said the � rst blind man, touching the elephant’s leg. 
“Oh, no! It is like a rope,” said the second blind man, touching the elephant’s tail.
“Oh, no! It is like a snake,” said the third blind man, touching the trunk of the 

elephant. 
“It is like a big hand fan,” said the fourth blind man, touching the ear of the el-

ephant. 
“It is like a huge wall,” said the � � h blind man, touching the belly of the elephant. 
“It is like a spear,” said the sixth blind man, touching the tusk of the elephant. 

� ey began to � ght about the elephant and everyone insisted that HE was 

RIGHT. A wise man was passing by and he saw this. He stopped and asked them, 

“What is the matter?” � ey said, “We cannot agree on what the elephant is like.” 

� e wise man calmly explained to them, “All of you are right. � e reason ev-

ery one of you has a di� erent idea is because each one of you touched a di� erent 

part of the elephant”. 

“Oh!” everyone said. � ere was no more � ght. � ey felt happy that they were 

all right.

ELICI

Over to you: 

What lesson 
does Kamala’s 
story teach us?
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would they describe each part? Copy the following sentences on the board, or read 
them out loud, and fill them in with the whole group as you point at the parts of 
the elephant on the picture. Leave the answers on the board for further activities. 

The elephant’s legs look like a…
The elephant’s tail looks like a…
The elephant’s trunk looks like a…
The elephant’s ear looks like a…
The elephant’s belly looks like a…
The elephants tusk looks like a…

6. Ask students to draw the elephant just as the blind men may imagine it. 

7. Now ask students to work in groups according to their levels. They will imagine a 
story about an elephant and six blind men and write it down in a few lines.
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WoRksheet 8

Level 1 and Level 2

Activity A

Match the pictures with the words.

Spear

Pillar

Wall

Fan

Snake

Rope 
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Activity B

Fill in the sentences with the words in the box.

    fan wall    pillars spear  rope  snake

1. I was so hot that the boys and girls decided to turn on the .

2. The  is a dangerous animal if it is poisonous. 

3. Many buildings in Greece have got many .

4. A  can be used for hunting.

5. There are famous  in the world, in China and the United King-
dom, and there was one in Berlin.

Activity C

Finish the sentences.

1. You can use a spear to 

2. A snake is an animal that 

3. There are many pillars 

4. Girls use ropes to  and boxers use ropes to

   

5. Fans are useful when 
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Page 8suggesteD activities while 
reaDing Page 8

1. Read the text at the top of page 8 and ask the following questions or similar ones: 
 What day is it? •	
 How many days have the students been at the meeting? •	
 What intercultural activity are they doing? •	
 What kind of story is Kamala telling? •	

 Possible answers: 
It is Wednesday. •	
They have been there (in Canada) for four days (since Sunday) and/or they  •	
have been there (at the meeting) for three days (since Monday).
The intercultural activity is storytelling.•	
Kamala is telling a folktale.•	

2. Tell students they will listen to Kamala’s story. Tell them you will read it aloud a 
couple of times. As they listen to it for the first time, tell them to put their hands up 
when they hear the new words they have learnt.

 Focus words: pillar, rope, snake, fan, wall, spear.

 As they listen to it for the second time, tell them to find out what the elephant 
looks like to the six blind men in the story and to complete these sentences as they 
appear in the story. 

 The elephant’s legs look like a…  (•	 pillar)
 The elephant’s tail looks like a…  (•	 rope)
 The elephant’s trunk looks like a…   (•	 snake)
 The elephant’s ear looks like a…   •	 (fan)
 The elephant’s belly looks like a…   (•	 wall)
 The elephant’s tusk looks like a…   (•	 spear)

 Check results with your students and write their answers next to what students said in 
the pre-reading activity (see point 5 in the pre-reading activities on pages 58-59).

3. Ask students to compare the elephant as seen by the six blind men in Kamala’s 
story to the one they wrote about in pre-reading activities 5 and 6. They can com-
plete the following chart: 
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Telling Stories from our culture
On Wednesday morning, all the boys and girls tell their 
favourite stories to give more information about their cul-
tures. Kamala starts with an oral Indian folktale: 

Once upon a time, there lived six blind men in a village. One day one man 
told them, “Hey, there is an elephant in the village.” 

� ey had no idea what an elephant was. � ey decided, “Let us go and 
feel it anyway.” All of them went where the elephant was and touched it. 

 “Hey, the elephant is a pillar,” said the � rst blind man, touching the elephant’s leg. 
“Oh, no! It is like a rope,” said the second blind man, touching the elephant’s tail.
“Oh, no! It is like a snake,” said the third blind man, touching the trunk of the 

elephant. 
“It is like a big hand fan,” said the fourth blind man, touching the ear of the el-

ephant. 
“It is like a huge wall,” said the � � h blind man, touching the belly of the elephant. 
“It is like a spear,” said the sixth blind man, touching the tusk of the elephant. 

� ey began to � ght about the elephant and everyone insisted that HE was 

RIGHT. A wise man was passing by and he saw this. He stopped and asked them, 

“What is the matter?” � ey said, “We cannot agree on what the elephant is like.” 

� e wise man calmly explained to them, “All of you are right. � e reason ev-

ery one of you has a di� erent idea is because each one of you touched a di� erent 

part of the elephant”. 

“Oh!” everyone said. � ere was no more � ght. � ey felt happy that they were 

all right.

ELICI

Over to you: 

What lesson 
does Kamala’s 
story teach us?
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Parts of the elephant My story Kamala’s story

The elephant’s legs look like a…

The elephant’s tail looks like a…

The elephant’s trunk looks like a…

The elephant’s ear looks like a…

The elephant’s belly looks like a…

The elephant’s tusk looks like a…

pillar 

rope 

snake 

fan

wall

spear

4. Read the introductory lines to the story up to “all of them went where the elephant 
was and touched it”. Tell students to look at the picture of the elephant and the 
six blind men and to describe which parts of the body of the elephant each blind 
man is touching. 

 Possible answers: the legs, the tail, the trunk, the ears, the belly, the tusks.

5. Ask students to analyse the picture which is, visually speaking, very symbolic. 
 What problem do all the men have? •	
 How do they imagine the elephant? •	
 What is their perception of the elephant like? •	

 
 The idea is to show them, or help them see, how each man has a different percep-

tion or point of view. They can only “see” what they touch and discover by them-
selves. They can imagine a part of the elephant and not the whole of it. They are 
“blinded” by their own subjectivity and their impossibility to see beyond. 

 Many students may switch to Spanish, as this is an activity that requires involve-
ment on their part. Do not discourage participation. You can help them by giving 
the words in English. 

6. Read up to the end of page 8. Discuss further with your students what they said 
about perception in the previous activity. Ask them whether each blind man res-
pects what the others imagine. 

Are they tolerant? •	
Do they respect differences? •	
Who is right and who is wrong? •	
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Page 9suggesteD activities while 
reaDing Page 9

1. Get students to read from “they began to fight…” to “… we cannot agree to what 
the elephant is like”. Then tell students to work in groups on a role-play activity. Some 
students will play the part of the blind men and will fight about what the elephant looks 
like, about “being right”. The wise man tries to make them reflect.

2. Ask students to read the story through to the end and ask them the following questions, 
wich they may answer in Spanish:

 What does the wise man know that the six blind men don’t know? •	
 Why are all the men happy at the end? •	

 Possible answers: That all of them are right and wrong because each one sees only a part 
of the elephant. /  Because all of them together are right. / Because in that way they can see 
the whole. 

3. Discuss the meaning of the story with students. Read the question at the end of the 
story: “what lesson does Kamala’s story teach us?” Ask students to choose among one 
of the following:

There is not just •	 one view of reality, there are different views of reality. 
It is important to respect differences. •	
Different ideas are not necessarily wrong. •	
Different perceptions can be right.•	

4. Discuss the following with your students: 
Why do you think people tell this story in India? •	
What do you remember Kamala told us about India? (Students can look back at •	
page 6 of the magazine.) 
Do people in the world or in our country need to read this story? •	

 The aim of Kamala‘s story is to think about difference. Her people tell this story because 
accepting difference is very important to a multicultural society that speaks 18 lan-
guages. Everybody can learn a lesson from a story on diversity and tolerance.

5. Ask students at Level 1 to think of another title for the story and produce a comic strip 
version of the story for the classroom. Ask students at Level 2 to write a similar story but 
using another animal. They should also think of an illustration and a title.

6. Ask students if they know any other story about difference, tolerance and respect, un-
derstanding differences, etc. Get them to share their stories.

Nombre de la publicación       9

Th ey began to fi ght about the elephant and everyone insisted that HE was 

RIGHT. A wise man was passing by and he saw this. He stopped and asked them, 

“What is the matter?” Th ey said, “We cannot agree on what the elephant is like.” 

Th e wise man calmly explained to them, “All of you are right. Th e reason ev-

ery one of you has a diff erent idea is because each one of you touched a diff erent 

part of the elephant”. 

“Oh!” everyone said. Th ere was no more fi ght. Th ey felt happy that they were 

all right.

ELICI

Over to you: 

What lesson 
does Kamala’s 
story teach us?
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Pages 
10-11suggesteD activities before reaDing Pages 

10 anD 11 of the stuDents’ magazine

1. Talk about super heroes, national heroes and antiheroes. Ask students for examples 
(from comics, TV, video games, films or books) and write them down on a chart 
on the board.

Super Heroes National heroes Antiheroes

 When students finish completing the chart, discuss the characteristics of each of 
these different types of heroes. 

2. Tell students about the story that they will read: 
 

 This is a story about Anancy, the famous Jamaican hero spider and tricks-
ter. Anancy is the protagonist of many oral narratives for children. He is a 
good hero but he has also got evil thoughts. Anancy’s tales always have 
a teaching or moral. 

 Ask students to think of famous characters, or film characters or famous people 
who are tricksters.

3. Get students to work in groups and to imagine what Anancy looks like drawing a 
picture of him. Then get them to compare their drawings with the picture in the 
magazine.

4. Discuss what they think Anancy is like: being a hero and a trickster what good and 
bad things do they imagine he does? 

5. Work on the notion of common sense with your students. What does having 
common sense mean? You may want to translate the notion and allow them to 
switch to Spanish to discuss this. 
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Jamal enjoyed Kamala’s story so much that he also wants 
to tell everybody the oral tales that his family always told 
him. His story is about Anancy the Jamaican spider, a hero 
and trickster. 

ELICI

Once upon a time, Anancy, the 
trickster spider, decided to collect 
all the common sense in the world.  

In that way he would be the smartest!

So he travelled the world over. He went to 
big countries and small countries. He 
visited primary schools and universities. 
He met Kings, Presidents, Chiefs and 
ordinary people. He collected all the 
common sense he could. 

He took all the common sense from 
the world and put it inside a pumpkin. 
He took it to his backyard and tried to 
climb up a big tree. His plan was to keep 
it there so that no one could have any 
common sense but himself.

So Anancy put the very heavy pumpkin 
on his head and started carrying it all 
the way up, but he could make only a 
few slow steps. 

A little girl saw him and asked “Anancy, 
why don’t you tie the pumpkin on your 
back instead of on your head? You will 
move faster!”

Anancy was angry because the little girl 
showed him he had no common sense at 
all! And he shouted  “I thought I had all the 
common sense from all over the world!”

So Anancy threw the pumpkin to the 
ground and it broke into a million 
pieces. Common sense flew back into the 
world. 

And that is how you 
and I manage to have 
a little common sense for 
ourselves. Jack Mandora, 
I tell no lie!

Why did Anancy 
want common 

sense? How 
important is it?

Over to you
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6. Discuss the notion of common sense further: Do you have common sense if you…? Ask 
students to write a tick or a cross next to the following sentences on the board. 

Shout in a hospital.•	
Drink alcohol and drive.•	
Say nothing when someone is very angry.•	
Insult a policeman.•	
Put your hand on fire.•	
Think before you answer.•	
Drink boiling water.•	

7. Ask the following questions to your students: 
Can you “buy” common sense? Can you “steal” common sense? •	
Can you gather common sense and save it for the future?•	

8. Tell students to work in pairs and to think of three ridiculous ways in which a person 
may get more common sense. Encourage them to use their imagination.
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Page 10suggesteD activities while reaDing 
Page 10 of the stuDents’ magazine
 

1. Read out loud the text on the top of the page and ask questions to the students to 
revise the previous story: What was Kamala’s story about? What was its moral? Now 
Jamal will tell us about a fictional national hero and trickster, Anancy. Let us hear 
what Anancy does to have more common sense!

2. Get students to complete the following chart as you read the story out loud: 

Where he went Who he saw Why he wanted all the 
common sense in the world

3. After reading the story, ask students to write down the following:
What he did with the common sense he collected. •	
Where he wanted to take the common sense to keep it to himself.•	
Who realized that he had no common sense.•	
How he felt at the end.•	

4. Or you may chunk the text to explore it in further detail. Read the first part from 
“Once upon…” to “… the smartest”. Ask students the following questions or simi-
lar ones: 

What kind of spider is Anancy? •	
Why does Anancy want to collect all the common sense in the world? •	

5. Get students to work in groups and to discuss what else Anancy can do to be the 
smartest. Tell them to think of similar crazy things to be the smartest and to write 
them down.

6. Tell students to read from “So he travelled…” to “… all the common sense he 
could”. Ask them the following questions or similar ones: 

Where did he travel? •	
Which countries did he go to? •	
How many people did he see? •	
How much common sense did he get?•	
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Jamal enjoyed Kamala’s story so much that he also wants 
to tell everybody the oral tales that his family always told 
him. His story is about Anancy the Jamaican spider, a hero 
and trickster. 

ELICI

Once upon a time, Anancy, the 
trickster spider, decided to collect 
all the common sense in the world.  

In that way he would be the smartest!

So he travelled the world over. He went to 
big countries and small countries. He 
visited primary schools and universities. 
He met Kings, Presidents, Chiefs and 
ordinary people. He collected all the 
common sense he could. 

He took all the common sense from 
the world and put it inside a pumpkin. 
He took it to his backyard and tried to 
climb up a big tree. His plan was to keep 
it there so that no one could have any 
common sense but himself.

So Anancy put the very heavy pumpkin 
on his head and started carrying it all 
the way up, but he could make only a 
few slow steps. 

A little girl saw him and asked “Anancy, 
why don’t you tie the pumpkin on your 
back instead of on your head? You will 
move faster!”

Anancy was angry because the little girl 
showed him he had no common sense at 
all! And he shouted  “I thought I had all the 
common sense from all over the world!”

So Anancy threw the pumpkin to the 
ground and it broke into a million 
pieces. Common sense flew back into the 
world. 

And that is how you 
and I manage to have 
a little common sense for 
ourselves. Jack Mandora, 
I tell no lie!

Why did Anancy 
want common 

sense? How 
important is it?

Over to you
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7. Ask students to work in pairs and to write down the conversation between Anancy and 
one of the people he met. He wants to be polite to get a lot of common sense.  

8. Get students to read from “He took all the common sense…” to “… but himself”. 
Explain to them what a selfish and a selfless person are like. Ask them the following 
questions or similar ones: 

Is Anancy selfless or selfish? •	
Why do you think so? •	
What does he want to do with all the common sense? •	
In what way is he like the six blind men in Kamala’s story?•	

9. Tell students to work in groups and to imagine what other selfish things they think 
Anancy, the trickster, does. 

10. Get students to read from “So Anancy…” to “…slow steps”. Discuss the 
following: 

Anancy wants to be the smartest. But is he the smartest? •	
Where would someone with common sense tie the heavy pumpkin?•	

 
11. Ask students to work in groups and imagine crazy plans for Anancy to take the 

pumpkin to the top of the tree. 
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Page 11suggesteD activities while reaDing 
Page 11 of the stuDents’ magazine

1. Get students to read from to “A little girl…” to “… move faster”. Ask students the 
following questions:

Who has more common sense: Anancy after getting all the common sense in the •	
world or the little girl? 
How much common sense did Anancy collect? Was it useful to him?•	

2. Tell students to imagine they are Anancy, feeling very angry at the end of the story, 
and write graffiti on the wall of their backyard expressing how they feel. Has Anancy 
learnt anything about common sense and selfishness? Challenge them to express their 
thoughts in a provocative phrase, avoiding swear words. 

3. Get students to read from “Anancy was angry…” to …”the world” and ask students the 
following questions: 

What did Anancy do with the pumpkin? •	
Where did all the common sense go? •	
Why did Anancy do that? •	
What did he (not) understand?•	

4. Ask students to imagine they are the little girl, who tells her best friend what she saw. 
They both laugh a lot. Get them to write the dialogue and perform it.

5. Tell students to work in groups and to discuss the following: what is the final moral or 
teaching of the story? Choose the best and rank them.

If you don’t have common sense, you will not get it from anyone.•	
Selfish people lose more than what they win.•	
To be smartest we have to do what we think is right. •	

6. Read the end of the story. Discuss with students: 
Who must we thank for our common sense? •	
How does this story show that Anancy is a hero and a trickster?•	

7. Tell students that Jack Mandora is a sort of spirit of stories and that all oral narratives in 
Jamaica tend to end with the phrase: “Jack, Mandora, I tell no lie”.

8. Discuss the “Over to You” question with the whole class: “Why did Anancy want common 
sense? How important is it?” 

9. Tell students to work in groups and to imagine what Anancy is going to do next to 
be the smartest spider in the world. Tell them to write a new episode for the story. 
They should think of a new title and illustrations for their story. 
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Jamal enjoyed Kamala’s story so much that he also wants 
to tell everybody the oral tales that his family always told 
him. His story is about Anancy the Jamaican spider, a hero 
and trickster. 

ELICI

Once upon a time, Anancy, the 
trickster spider, decided to collect 
all the common sense in the world.  

In that way he would be the smartest!

So he travelled the world over. He went to 
big countries and small countries. He 
visited primary schools and universities. 
He met Kings, Presidents, Chiefs and 
ordinary people. He collected all the 
common sense he could. 

He took all the common sense from 
the world and put it inside a pumpkin. 
He took it to his backyard and tried to 
climb up a big tree. His plan was to keep 
it there so that no one could have any 
common sense but himself.

So Anancy put the very heavy pumpkin 
on his head and started carrying it all 
the way up, but he could make only a 
few slow steps. 

A little girl saw him and asked “Anancy, 
why don’t you tie the pumpkin on your 
back instead of on your head? You will 
move faster!”

Anancy was angry because the little girl 
showed him he had no common sense at 
all! And he shouted  “I thought I had all the 
common sense from all over the world!”

So Anancy threw the pumpkin to the 
ground and it broke into a million 
pieces. Common sense flew back into the 
world. 

And that is how you 
and I manage to have 
a little common sense for 
ourselves. Jack Mandora, 
I tell no lie!

Why did Anancy 
want common 
sense? How 

important is it?

Over to you



       G.C.B.A. • Ministerio de Educación • Dirección General de Planeamiento Educativo • Dirección de Currícula y Enseñanza
70  

Page 12suggesteD activities before reaDing 
Page 12 of the stuDents’ magazine

1. Ask students to look at page 12. Tell them they are going to listen to another story. 
Read the text at the top of the page. Ask them the following questions or similar 
ones: 

Who is telling the story? •	
Did he like Kamala’s and Jamal’s stories? •	
What will his story be about? •	

2. Ask students to look at the different pictures of the two porcupines in the story and 
to write down what each of the porcupines is thinking. 

3. Ask students to imagine a story for the two porcupines and to write it down in a 
few lines.
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Chinweizu liked Kamala’s and Jamal’s stories 
so much that he also wants to tell everybody 
the oral tale that his mother always told him. 
His story is also about integration. 

One very cold night 
two porcupines 
found themselves 

alone out on the plains. � ere 
was no shelter or place to keep 
them warm. � ey only had 
their body heat. 

Th e Two Cold Porcupines

But they were scared that if they stood too 
close together during the night one could prick 
and even kill the other by mistake. 

A� er experimenting, they 
found the right distance to 
stand next to each other. 
� ey were close enough 
together so that their 
bodies gave heat to each 
other, but far enough 
apart so that they would 
not prick each other during 
the night.

Chi
so m
the 
His 

ELICI

What do you 
think Chinweizu’s 

story means?

Over to you: 
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Page 12suggesteD activities while 
reaDing Page 12 of the stuDents’ magazine

1. Read the story aloud and ask students to find how the porcupines are feeling. Is this 
what they had imagined by looking at the pictures? Check their responses. Read 
the story again and ask them to find out what problems the porcupines have.

 Possible answers for the first reading: cold - scared; expected answers for second reading: 
they are cold, they are alone, they have no shelter, they can prick or kill the other. 

2. You may alternatively chunk the text into three parts, as it appears in the magazine, 
for prediction and gradual presentation. Read the first part and use different strate-
gies to help them understand new vocabulary (plains, shelter, heat).

 Then get students to work in groups and discuss the following questions: 
 How could the porcupines feel less cold? •	
 What different things can they do?•	

 Possible answers: look for another shelter; walk fast and run; hug each other.

3. Ask students to read the second part. Explain to students that porcupines have got 
sharp bristles or quills with which they can prick and even kill other animals. Ask 
students the following questions or similar ones: 

 It’s so cold! What do the porcupines need to do? •	
 What are they scared of? •	
 How can they solve the problem?•	

 Possible answers: they need to keep warm - they need to help each other - they need to 
be together - they are scared of hurting/pricking/killing each other - they can be close 
enough to keep each other warm making sure they don’t prick each other – they can 
think of a hot day on the beach to feel warm.

4. Read the third part of the story aloud. Ask students what the porcupines learn at the end. 
Tell them to complete the following phrases as they listen to the end of the story. 

  They need to be close enough to …… They need to be far enough to……

5. Discuss the “Over to You” question with your students: “What do you think 
Chinweizu’s story means?”

 Suggested answers: we need others - we need to protect others (and ourselves) - we 
should learn to live together without hurting each other - we must show others we care 
but also let them be free.
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Chinweizu liked Kamala’s and Jamal’s stories 
so much that he also wants to tell everybody 
the oral tale that his mother always told him. 
His story is also about integration. 

One very cold night 
two porcupines 
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alone out on the plains. � ere 
was no shelter or place to keep 
them warm. � ey only had 
their body heat. 

Th e Two Cold Porcupines

But they were scared that if they stood too 
close together during the night one could prick 
and even kill the other by mistake. 

A� er experimenting, they 
found the right distance to 
stand next to each other. 
� ey were close enough 
together so that their 
bodies gave heat to each 
other, but far enough 
apart so that they would 
not prick each other during 
the night.
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What do you 
think Chinweizu’s 

story means?

Over to you: 
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Page 13suggesteD activities while 
reaDing Page 13 of the stuDents’ magazine

1. Get students to work in groups, read the text at the top of page 13 and discuss 
what type of story Azucena may tell at the meeting. 

2. Ask students to work in pairs. Get them to look at the pictures and imagine what 
the story is about. Pairs write down a few lines about their imaginary story and then 
they share it with other pairs.

3. Tell students to read from “In a time far away...” to “...lived in peace” and to imagi-
ne what could go wrong after that. Work on the students’ predictions and ask them 
to read the following paragraph to check if they were right. 

4. Ask students to get into pairs and ask them to re-read the paragraph that reads 
from "But one day Pitá” to “no more peace”. They take it in turns to imagine they 
are Pitá and Morotí and they write down the thoughts of both tribal chiefs. They 
finally compare their writings. 

5. Get students to read the text from “Creator God” to “like true brothers” and to 
imagine they are the Creator God. 

What is he thinking? •	
What does he want? •	
Why does he create the storm? •	

Get them to write a couple of lines with his thoughts.

6. Ask students to read the rest of the story and to discuss whether the wish of the God 
Creator comes true and what the story means. 

Nombre de la publicación       13

After listening to all the stories, Azucena 
remembers a special story her grandmother 
from Jujuy always told her about her culture 
and her own name. She decides to retell it.   

Af
re
fro
an

ELICI

Azucena del Bosque (wood lily) 
As Emma told us a few days ago, Shakespeare asks… 

“What’s in a name?” Well, I’ll tell you about mine. 
In a time far, far away, Tupá, the Creator God, decided to 

give life to all plants, animals and fi nally men. So he created 
two human fi gures and gave them life. Th ese men were Pitá, 
who was red-skinned, and Morotí, who was white skinned. 
Th e Creator God gave each man a wife and a tribe. And 
he taught them to pick fruits for food. Th ese men became 
Caciques, or tribal chiefs, and their two tribes lived in peace. 

But one day Pitá rubbed two stones together and 
discovered fi re. Morotí was attacked by a pecarí (wild 
boar) and had to kill the animal. Th e two men cooked 
the raw meat over the fi re.  It was delicious! From that 
day on, the two tribes stopped gathering fruits and 
started hunting for food. Th ey used their weapons to 
kill animals and to fi ght each other. Th ey fought so 
much that their tribes became enemies. Th ere was no 
more peace on earth.

Th e Creator God was so furious that a terrible storm 
broke out. It rained for three days and three nights until 
the God called the two Caciques and ordered them to 
live forever in peace like true brothers. 

Th e two men hugged each other so tightly that 
they could not separate any more.  Th e two bodies 
became one trunk. And the trunk became a tree. And 
beautiful red and white azucenas, or lilies, bloomed 
out of it. Th e colour of these fl owers was the symbol 
of their tribes’ eternal union.

Th at is why the Azucena del Bosque, or wood lily, 
is also known as “the fl ower of friendship” which 
reminds tribes that they should live in peace. 
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Page 13suggesteD activities after 
reaDing Page 13 of the stuDents’ magazine

1. Discuss the following with your students: 

 All the stories told by Kamala, Jamal, Chinweizu and Azucena are 
about respect, difference, integration… all central values to an inter-
cultural meeting. They all have very important teachings or morals. 
When you were a child did your teachers or family tell you any simi-
lar stories? Which ones? 

2. Ask students to work in pairs and to share the stories they were told (or to find some 
in the library or on the net if they don’t remember any). The whole class can com-
plete the chart below with the names of their favourite stories. 

Stories about respect Stories about difference Stories about integration

3. Get students into groups and ask them to think of or find other Argentine stories 
that could be good for this intercultural meeting. Have the whole class listen to the 
stories chosen by the groups and vote for the best one. Once the best story has 
been chosen, each group could choose to work on one of the following activities: 

Writing the story. •	
Acting out the story.•	
Illustrating the story. •	

4. What traditional English stories do you think Emma told? Get students to surf the 
web and find some options.

5. You may want to clarify the reference at the beginning of Azucena’s story: Shakes-
peare asks “What’s in a name?” in Romeo and Juliet, as Romeo’s name makes him 
Juliet’s family’s enemy and that’s an obstacle that leads to tragedy. Get students to 
find out what Romeo and Juliet is about and tell in very few words Emma’s story.

Nombre de la publicación       13

After listening to all the stories, Azucena 
remembers a special story her grandmother 
from Jujuy always told her about her culture 
and her own name. She decides to retell it.   

Af
re
fro
an

ELICI

Azucena del Bosque (wood lily) 
As Emma told us a few days ago, Shakespeare asks… 

“What’s in a name?” Well, I’ll tell you about mine. 
In a time far, far away, Tupá, the Creator God, decided to 

give life to all plants, animals and fi nally men. So he created 
two human fi gures and gave them life. Th ese men were Pitá, 
who was red-skinned, and Morotí, who was white skinned. 
Th e Creator God gave each man a wife and a tribe. And 
he taught them to pick fruits for food. Th ese men became 
Caciques, or tribal chiefs, and their two tribes lived in peace. 

But one day Pitá rubbed two stones together and 
discovered fi re. Morotí was attacked by a pecarí (wild 
boar) and had to kill the animal. Th e two men cooked 
the raw meat over the fi re.  It was delicious! From that 
day on, the two tribes stopped gathering fruits and 
started hunting for food. Th ey used their weapons to 
kill animals and to fi ght each other. Th ey fought so 
much that their tribes became enemies. Th ere was no 
more peace on earth.

Th e Creator God was so furious that a terrible storm 
broke out. It rained for three days and three nights until 
the God called the two Caciques and ordered them to 
live forever in peace like true brothers. 

Th e two men hugged each other so tightly that 
they could not separate any more.  Th e two bodies 
became one trunk. And the trunk became a tree. And 
beautiful red and white azucenas, or lilies, bloomed 
out of it. Th e colour of these fl owers was the symbol 
of their tribes’ eternal union.

Th at is why the Azucena del Bosque, or wood lily, 
is also known as “the fl ower of friendship” which 
reminds tribes that they should live in peace. 
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Page 14suggesteD activities before reaDing 
Page 14 of the stuDents’ magazine

1. Ask students the following questions and invite them to go over the magazine to 
answer: 

It is Thursday. Do you remember all the things students did before? •	
What did they do on Sunday? •	
Which intercultural activities did they do on Monday? •	
What else did they do on Tuesday? What happened on Wednesday? •	
Thursday is their free day, so they want to go sightseeing and get to know the •	
city better. Where can they go? What can they do?

2. Get students to work in pairs. Each student is assigned a character, Emma, Kamala, 
Jamal, Chinweizu or Azucena. They will write the journal or personal diary of the 
character saying what they did each day of the week (from Sunday to Wednesday) 
and how they felt. Tell them to also write “Thursday” to complete later on. 

14     G. C. B. A. Ministerio de Educación. Dirección General de Planeamiento Educativo. Dirección de Currícula y Enseñanza

On Thursday, their free day, all the boys and girls visit Montreal and enjoy its 
multiculturalism. They go to different places and learn a lot about the different 
cultures. Azucena writes an e-mail to her English teacher in Argentina to tell her 
about her experience. 

On
mu
cu

ELICI
Visiting  multicultural Montreal 

Over to you: 

What do you 
think Mabel will 

answer in her
 e-mail to 

Azucena? What 
else does she 

want to know?



Aportes para la enseñanza. Nivel Medio • INGléS. Diálogo entre culturas                                               
75  

Page 14suggesteD activities while reaDing 
Page 14 of the stuDents’ magazine

1. Ask students to read the title on page 14 of the magazine. Discuss what multicultu-
ralism is. Then read the text at the top of the page out loud. Ask them to find out 
what makes Montreal multicultural, how the population is made up and what they 
imagine the boys and girls actually visited to learn about Canadian culture. 

 If you have access to the Internet you can visit the following site with students: 
http://www.tourisme-montreal.org. Otherwise, recommend it to your students, 
since it offers very lively snapshots of Montreal, videos of all its neighbourhoods 
and a two-minute guided tour of the city. 

2. Tell students to work in groups and to decide which of the places in Montreal at the 
top of worksheet 9 students should go to and why. As they do so, they complete 
activity A and then share their views with other groups. 

 Key: 1-i , 2-v , 3-iii , 4-iv , 5-ii. 

3. Tell students to read the two short texts from Canadian tourism magazines in activi-
ty B on worksheet 9 and decide where else the boys and girls should go. Get them 
to discuss their choices and see which choice has got more votes. 

4. Get students to work in pairs on the following activity: 

 Which of the places do you think Kamala, Jamal, Chinweizu and Azucena 
would like to go to? Why?
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WoRksheet 9

Level 1 and Level 2

Activity A

Which places in Montreal should the boys and girls visit?

Match the place and its description. Then write why students should visit the place or 
what they could do there. 

Place Description Reasons 

1. The quays of the Old 
Port 

2. Notre Dame Montreal 
Basilica

3. Montreal Museum of 
Fine Arts

4. Old Montreal

5. Mount Royal

i. A 2.5 km path with many 
outdoor activities

ii. The biggest park in 
Montreal

iii. One of the oldest 
museums in Canada with the 
biggest collection

iv. A historical 
neighbourhood 

v. A Gothic church built in 
the 1820s

1. Old Montreal 2. The quays of the Old Port 3. Downtown

4. Mount Royal 5. Notre Dame Montreal Basilica 

6. Montreal Museum of Fine Arts 7. Montreal botanical garden and Zoo 

8. Montreal Olympic Park

Ph
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copiable page
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Activity B

Read these two texts from a Canadian tourism magazine and choose the one you 
think the boys and girls should visit. 

 
Text 1
Montreal's underground city is the 
largest in the world. It is 32 kilometres 
in length. It connects Old Montreal with 
the Downtown. The underground city 
has 2,000 stores, 200 restaurants, 1,200 
offices, 1,600 housing units, 10 metro 
stations, train stations, bus terminals, 
and tunnels to the downtown. Because 
of its underground city, Montreal is 
called “two cities in one”. 

Text 2
Montreal’s Old Town is Canada’s 
cultural capital. Its oldest buildings 
are from the 1600s, one of the oldest 
neighbourhoods in North America. 
There are many museums, theatres, and 
churches. One of the most important 
landmarks is the Notre-Dame Basilica. 
The Old Town’s riverbank is taken up by 
the Old Port, a big recreational space 
with museums and many attractions.

Ph
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5. Read the e-mail on page 14 out loud twice and ask students to find out:
three places the students visited and •	
three activities they did. •	

 Answers: 
the underground city, the University, Mount Royal. •	
lunched at Royal Mount, did cultural activities, learnt about aboriginal cultures. •	

6. Ask students to read the first paragraph of the e-mail together. When they finish it, 
ask them to look at the emoticons and to tell how Azucena is feeling. Now ask them 
to read the paragraph again with more enthusiasm. 

7. Tell students to work in pairs. They should think what Azucena would like to share 
with her teacher about her mates and their cultures. Tell them to do this in the first 
gapped text (1) in worksheet 10.

8. Read the second paragraph aloud. As you read it, tell students to tell you which 
places are connected by the underground city. 

 
 Possible answers: hotels, museums, parks, universities and theatres. 

9. Repeat the same reading aloud activity with your students as in activity 6 above but 
this time get them to express surprise. 

10. Ask them to continue writing the paragraph saying more about what they learnt 
about the underground city in the pre-reading activities. Tell them to do this is the 
second gapped text (2) in the e-mail on worksheet 10.

11. Read the third paragraph aloud and ask them which two places they visited in the 
morning.

12. Repeat the same reading aloud activity as in points 6 and 9 above, but this time 
work on the feeling of tiredness. 

13. Tell students to work in pairs and to imagine which 5 things they did at the Uni-
versity. Tell them to do this is the third gapped text (3) on worksheet 10.

14. Read paragraph four aloud and ask students to imagine what cultural activities 
they did and discuss this with them. 

15. Tell students to decide what else Azucena may want to tell her teacher. Tell them 
to do this is the fourth gapped text (4) on worksheet 10.

16. Read the last paragraph aloud and tell them to imagine and write down other 
things the boys and girls will do.
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17. Discuss the “Over to you” question with students and tell them to imagine what 
Mabel answers to Azucena’s mail. Tell them to write it down. 

18. Ask students to write down the diary entry for Thursday in the journal that they 
worked on in pre-reading activity 2. 
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WoRksheet 10

Complete Azucena's e-mail.

from: azucena.maurtua@argentina.com.ar
to: mabel.rodriguez@argentina.com.ar
re: Azucena in Montreal! 

Dear Mabel,
HI!!!! How are you? I’m having a GREAT time here. There are many boys and girls from 
more than 20 (Yes! 20!!!!) countries. I’m learning a lot about their cultures and telling 
them about us.

1) 

Today we visited Montreal. Two cities in one!! Can you believe it? Yes, there is a big 
underground city that connects hotels, museums, parks, universities and theatres! 

2) 

Ph
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We walked A LOT!! and visited two universities in the morning, the Université de 
Montreal and McGill University. I remembered when you told us that Canada is a 
bilingual country. 

3) 

We had lunch in Mount Royal Park, one of the biggest green spaces. And we enjoyed 
MANY cultural activities. We learned about all the original cultures in Canada.

4) 

Tomorrow we will go to the Canadian Museum of Civilisation. I’ll take a LOT of 
pictures!!! Here is a photograph of my new friends and me in Old Montreal.

CU soon,
XOXOXO  

Azu

Ph
oto

copiable page
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Page 15suggesteD activities before reaDing Page 
15 of the stuDents’ magazine

1. Tell students that the intercultural meeting is coming to an end. Tell them to imag-
ine they are the organisers of the meeting, who want to plan a set of activities to 
find “unity in diversity”. Explain to them what this means (to find unity and under-
standing despite difference; respecting and acknowledging diversity). Tell them to 
think of the right activities for that aim and to list them out. 

2. Tell students to share their ideas with the rest of the class. Then tell them to read the 
text at the top of page 15 and ask them if they were right in their choice of activities. 
Tell them to compare what they suggested in 1 to what the students actually did. 

Nombre de la publicación       15

On Friday, the last day of the intercultural meeting, there is a big 
farewell party at midday. They prepare something special and 
do something typical of their culture. 

Farewell party!

Emma sings a song in English while Kamala plays 
the sitar. They all have some typical food: Emma 
has got scones and Kamala has got chapattis. 

Jamal sings a reggae song while Chinweizu 
and Azucena play the drums. They want to 
dance, so Azucena teaches each of them how 
to dance a traditional zamba. They all have a 
lot of fun!

Later that day, they all finish packing and get ready to go to the 
airport.  At the airport they all hug one another. They have all 
learnt a lot about the others… and about themselves! 

If you were one 
of the boys or one 

of the girls in the 
intercultural meeting, 

what would you 
take with you? What 

would you do?

Over to you: 

ELICI

What do the 
boys and girls 

learn from this
 experience?

Over to you: 
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Page 15suggesteD activities while reaDing Page 
15 of the stuDents’ magazine

1. Get students to split into groups and read out loud page 15 from “Emma sings…” 
to “…bakes chapattis” doing choral reading. Each group gives the text a different 
intonation and expresses a different emotion. 

2. Ask students to imagine what song they think Emma sings and to discuss what the 
song is about. 

3. Tell students to think in pairs of five songs that would be good for this moment. Tell 
them to choose one to bring the following class together with its lyrics. 

4. Get students to read from “Jamal sings…” to “…a lot of fun” and ask them what 
they imagine Jamal sings and which zamba they play and dance to. Brainstorm 
with them which Argentine zamba would be more appropriate to the event. Would 
they choose different music? Why?

5. Discuss the “Over to You” question with your students: “What do the children learn 
from this experience?”.

6. Ask students to describe the last picture: 
 How do they look? •	
 How are they feeling? •	
 Most probably they are having mixed feelings? Why? •	

7. Work in pairs. Each student should imagine they are one of the characters in the 
magazine. They write a goodbye card to the character another student imperson-
ates. They swap cards and respond to them on e-mail. 

8. Tell students to work in groups. Each student in the group imagines they are one of 
the characters in the magazine. They write down notes on what they will tell about 
the experience back home. What does each one learn from the experience? When 
each student finishes writing, they read their notes to the rest of the class. 

9. Discuss the last “Over to You” question with your students: “If you were one of the 
boys and girls in the intercultural meeting, what would you take with you? What 
would you do?”. 

Nombre de la publicación       15

On Friday, the last day of the intercultural meeting, there is a big 
farewell party at midday. They prepare something special and 
do something typical of their culture. 

Farewell party!

Emma sings a song in English while Kamala plays 
the sitar. They all have some typical food: Emma 
has got scones and Kamala has got chapattis. 

Jamal sings a reggae song while Chinweizu 
and Azucena play the drums. They want to 
dance, so Azucena teaches each of them how 
to dance a traditional zamba. They all have a 
lot of fun!

Later that day, they all finish packing and get ready to go to the 
airport.  At the airport they all hug one another. They have all 
learnt a lot about the others… and about themselves! 

If you were one 
of the boys or one 

of the girls in the 
intercultural meeting, 

what would you 
take with you? What 

would you do?

Over to you: 

ELICI

What do the 
boys and girls 

learn from this
 experience?

Over to you: 
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suggesteD activities after 
reaDing the stuDents’ magazine

pRoject: aNotheR iNteRcultuRal MagaziNe

1. Tell the class that they will organise an intercultural meeting in Argentina. They 
should choose the place in which the meeting will take place, the countries coming 
to the meeting, at least five main characters from different parts of the world. 

2. Students plan their own magazine of the event. Tell them to think of the sections 
of the magazine, what they will include in each (for example, the welcome party, 
the introduction of the characters and their cultures, the activities students do, the 
tourist information of the host city, the farewell party, etc.).

3. Once they decide on the sections with you, divide the class into groups so that each 
designs a part of the magazine. 

4. Put the magazine together.

pRoject: MulticultuRal aRgeNtiNa

1. Tell the class that they will design a magazine called “Multicultural Argentina”. It 
will be written in English as a Language of International Communication for every-
body in the world to read it and get to know more about our country. 

2. Students plan their own magazine. Tell them to think of the sections of the maga-
zine, what they will include in each part (for example, cultures, languages, music, 
food, geography, places of interest, history, etc). Tell them to look for pictures –or 
take them themselves! 

3. Once they decide on the sections with you, divide the class into groups so that each 
designs a part of the magazine. 

4. Put the magazine together.

Aportes para la enseñanza. NIVEL MEDIO
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